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About the Journal

The Journal of Education, Training and Multidisciplinary Research published by
Bajali Teachers” Training College Patacharkuchi, is a sincere academic initiative dedicated
to promoting meaningful research and intellectual growth in the fields of education,

humanities, teacher training, and multidisciplinary studies.

Name St::::g Frequency | Language PuFl::'rﬁma;i: : Published by
JETMUR- Journal | July, Annual Bilingual Print Bajali Teachers’ Training
of Education, 2026 [Emglish College,

Training and and Patacharkuchi-781326,
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Research

As a Peer-Reviewed and Refereed Journal, it focuses on maintaining academic quality
and originality. Every article submitted to the journal is carefully reviewed to ensure that the
research is authentic, relevant, and academically valuable. This process encourages
researchers and scholars to maintain high standards in their work._

The journal welcomes contributions from teachers, teacher educators, researchers,
scholars, students, and professionals who are interested in exploring contemporary issues
and innovative practices in education and humanities. It provides opportunities for both
experienced academicians and young researchers to share their ideas and engage in healthy

academic discussions.

One of the key aims of the journal is to encourage a strong research culture in higher
education and teacher education institutions. In today’s rapidly changing world, there is a
growing need for fresh perspectives, innovative teaching methods, and interdisciplinary
approaches. The journal supports studies related to educational practices, curriculum
development, educational technology, language and literature, social sciences, cultural

studies, and many other related areas that contribute to academic and social development.
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The Journal of Education, Training and Multidisciplinary Research reflects the
commitment of Bajali Teachers” Training College towards academic excellence, quality
research, and the advancement of education and humanities. It continues to play an
important role in nurturing scholarly engagement and promoting meaningful

contributions to the world of education and multidisciplinary studies.

The journal publishes original, unpublished research papers, review articles,

conceptual papers, and case studies related to the following areas (but not limited to) :

Teacher Education and Pedagogy

Educational Psychology and Sociology of Education
Curriculum Studies and Educational Evaluation
Educational Technology and ICT in Education

Inclusive Education and Special Education

Guidance, Counselling, and Value Education
Humanities (Philosophy, Sociology, Psychology, History)

Multidisciplinary and Interdisciplinary Studies related to Education

WX NSO D

Contemporary Issues and Emerging Trends in Education and Training

10. Educational Policy, Leadership, and Professional Development

Editorial Policy :
»  Articles are selected based on academic merit, clarity, originality, and relevance.
*  The editorial board has the right to accept, revise, or reject any manuscript.
*  Final publication decisions rest with the Chief Editor and the Editorial Board.

Peer-Review Policy :
*  The journal follows a double-blind peer-review process.
*  The identity of both authors and reviewers is kept confidential.
* Each manuscript is reviewed by subject experts.
* Reviewers evaluate papers on originality, methodology and presentation.

*  Authors may be asked to revise the manuscript based on reviewers’ comments.
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Editorial

“The true teachers are those who help us think for ourselves...
When we think we know, we cease to learn.”

—Dr. Sarvepalli Radhakrishnan

Welcome to the maiden issue of Journal of Education, Training and
Multidisciplinary Research (JETMUR) a Peer-Reviewed initiative of Bajali Teachers’
Training College. The convergence of education, humanities and multidisciplinary
studies is becoming more and more important in a rapidly changing world. This
volume is a testament to our enduring commitment to keep pace with the vibrant
research culture that traverses traditional boundaries and seeks innovative solutions to

the challenges of modern education.

JETMUR is an intellectual ecosystem that spans across critical areas of modern
scholarship and builds a vibrant platform for experienced academicians, emerging
scholars etc. to meet and deliberate on the vital themes, such as, the advanced ICT
integration and pedagogical shifts, the inclusive practices and structural policy
transformations. The journal welcomes diverse contributions from teachers, professors,
teacher educators, university researchers, independent scholars, students, and allied
professionals. In today's educational environment, teaching methods must adapt to
diverse classrooms, changing societal values, and the integration of digital
infrastructure. Hence, the journal actively supports comprehensive studies across
multiple disciplines to addresses both the micro-level dynamics of teaching and the

macro-level challenges of educational policy and leadership.

As editors of the Journal of Education, Training and Multidisciplinary Research
(JETMUR), it is a great privilege for us to review the collective scholarship in this
current volume. The selected papers beautifully reflect the core mission of our journal:
to cultivate a rigorous research culture that blends traditional humanistic disciplines
with innovative pedagogical paradigms to enhance academic excellence and social

development. The articles in this issue can be structurally categorized into several

JETMUR — Journal of Education, Training and Multidisciplinary Research
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important themes, such as, Teacher Education, Professional Development, Inclusive
Education, Student Psychology, Humanities, Language, and Socio-Historical
Perspectives; each of which advances the frontiers of contemporary scholarship. These
articles are not only a look on the world, but a practical foundation to transform modern
pedagogy, improve human values, and promote educational change across modern

institutions.

However, in bringing out the maiden issue of JETMUR, we acutely realize that our
earnest efforts may not have been entirely flawless. We have tried our best but we
acknowledge that in the extensive processes of editing, proofreading and management
of the peer-review cycle, there may be inadvertent lapses, oversights and technical
errors. We beg to offer our most sincere and humble apologies for any such
administrative or editorial shortcomings. We welcome insightful feedback and
constructive criticism from our readers and would be most grateful if you would point
out our mistakes for our future growth and refinement. We have instituted peer review
processes to maintain the standards. Each contribution in this issue has been thoroughly
reviewed to ensure the standards of academic integrity, relevance and original
scholarship. At the same time, we must gently remind our readers that the ultimate
responsibility of originality, authenticity and factual accuracy of the research arguments

rest entirely upon the shoulders of the individual authors.

Finally, we express our earnest gratitude to our contributors, reviewers and
readers for their collaboration which makes this academic journey possible. We hope the
ideas in these pages will offer fresh perspectives to look at the world, spark healthy

discussion and generate real progress in our classrooms and in our society.

Dr. Chandana Devi
Chief Editor

Mr. Dhrubajit Adhikary

Associate Editor
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Unintended Catalyst :

How Adolf Hitler and World War II Indirectly
Contributed to Indian Independence

Dr. Dipanjali Barman
Dakshin Guwahati B.Ed College
Fatasil Ambari, Guwahati-781025, Assam
Email : dipanjali.barman11@gmail.com

ABSTRACT | bolstered India’s claim to sovereignty. Through a

This paper explores the indirect yet significant | careful analysis of these interlinked developments, the
impact of Adolf Hitler and World War II on the } paper argues that while Indian independence was
acceleration of Indian independence. While Hitler’s | fundamentally the result of indigenous struggles, World
motives were rooted in fascist expansionism rather | War II served as a decisive catalyst. Without the war’s
than anti-colonialism, his invasion of Poland in 1939 | transformative effects, Indian independence might have
triggered a global conflict that weakened the British } been delayed or achieved wunder different
Empire both economically and politically. India’s | circumstances. Thus, Hitler’s war, though never
forced involvement in the war, without the consent of | intended to dismantle colonial empires, played a
its leaders, intensified nationalist discontent and | paradoxical yet pivotal role in ending British rule in India.

|
catalyzed critical resistance movements, including the | KEYWORDS :

Quit India Movement and the rise of Subhas Chandra | Indian Independence, World War II, Adolf
Bose’s Indian National Army. Meanwhile, Britain’s | Hitler, British Empire, Decolonization

wartime exhaustion,marked by financial crisis, loss of | INTRODUCTION :

moral authority, and the catastrophic Bengal Famine } The road to Indian independence was long and

made continued imperial control increasingly untenable. | tumultuous, shaped by centuries of colonial
The 1945 election defeat of Winston Churchill and the | domination, relentless nationalist movements, and
rise of Clement Attlee’s Labour government, } global political shifts. Among the most unexpected

committed to decolonization, further hastened Britain’s | accelerants to this process was the outbreak of World

the formation of the United Nations, and rising global | liberation in mind, indirectly undermined the very

withdrawal. Additionally, post-war ideological shifts, , War II, a conflict that, while not initiated with colonial

anti-colonial sentiment delegitimized empire and , foundations of the British Empire. Adolf Hitler’s

JETMUR — Journal of Education, Training and Multidisciplinary Research



invasion of Poland in 1939 triggered a cascade of |
global events that would not only reshape Europe but |
also reverberate through Britain’s imperial holdings, |
particularly in India. While Hitler himself harbored no |

|
sympathy for anti-colonial causes, his expansionist |

aggression forced Britain into a prolonged and draining
war that exposed the vulnerabilities of its empire.

India’s forced participation in the war without the

consent of its political leadership highlighted the |
undemocratic nature of colonial rule and intensified |
nationalist resentment. The British Empire, already |
stretched thin, began to siphon Indian resources, both }
human and material on an unprecedented scale, |
culminating in tragic episodes like the Bengal Famine of }
1943. Indian leaders, including those from the Indian |
National Congress, responded with increased militancy, }
most notably through the Quit India Movement of 1942. |
At the same time, alternative resistance efforts led by }
Subhas Chandra Bose and the Indian National Army |
emerged, combining military defiance with international }
propaganda. Though militarily limited in impact, these |

actions significantly eroded the moral and administrative |

authority of the British Raj.

World War II also brought about profound |
political changes in Britain itself. The exhaustion and }
devastation of the war contributed to the defeat of |
Winston Churchill’s Conservative government in 1945 |
and the rise of Clement Attlee’s Labour Party, which |
held a more progressive stance on colonial self-rule. |
Under Attlee’s leadership, Britain took concrete steps |

toward decolonization, including the dispatch of the |

Volume : 01 | Page : 002

India independence in 1947. This political shift might
not have occurred without the war’s destabilizing
effects on British society and governance.

Simultaneously, the global ideological landscape
was transforming. The war, fought under banners of
democracy, freedom, and anti-fascism, made
continued colonial rule morally indefensible. The
contradiction between Britain’s proclaimed values and
its imperial practices came under increasing scrutiny
both domestically and internationally. The formation of
the United Nations and the rise of anti-colonial
superpowers like the United States and the Soviet
Union further delegitimized colonialism on the world
stage, providing new diplomatic leverage to nationalist
movements in colonies like India.

In this context, it becomes essential to consider
whether Indian independence would have occurred as
swiftly or decisively without the indirect consequences
of Hitler’s war. Britain’s post-war decline, the rise of
global anti-colonial sentiment, the internal ruptures
within Indian society, and the political turnover in
London all suggest that World War II and by
extension, Hitler’s actions played a significant, albeit
unintended, role in accelerating India’s liberation. Thus,
while independence was fundamentally rooted in
India’s own struggle, the Second World War created
the conditions that made decolonization not only
possible but urgent.

THE OUTBREAK OF WAR AND THE
COLONIAL CONTEXT :

World War II began on September 1, 1939,

Cabinet Mission and, ultimately, the decision to grant | with Hitler’s invasion of Poland. Britain, honoring its

JETMUR — Journal of Education, Training and Multidisciplinary Research
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treaty obligations, declared war on Germany two days | However, this contribution was not matched by

later. Unlike World War I, the second global conflict } political concessions. The wartime policies, especially

had more expansive territorial, economic, and | the forced appropriation of Indian grain and materials,

ideological implications. For the British Empire, the }
war marked the beginning of a prolonged drain on its |
|
|
India, still under British rule, was declared a | policy of prioritizing British and Allied troops over
|
|

leaders or people. The Indian National Congress |

culminated in disasters like the Bengal Famine of 1943,
in which an estimated 2-3 million people perished
material, human, and administrative resources. many historians attribute the famine to Churchill’s
participant in the war without the consent of its | Indian civilians.

By 1945, Britain was no longer a global hegemon
strongly objected to this move, resulting in its } but a weakened island struggling with war debt, food
resignation from provincial governments in 1939. | shortages, and public fatigue. Maintaining a vast empire,
However, Britain continued to recruit Indian soldiers | including a restive India, became unsustainable.

INDIAN NATIONALISM AND WW II :

The Second World War provided a new context

|
l
and siphon Indian resources, further deepening |
resentment. |

Hitler’s aggression had no intention of supporting | for Indian nationalism. The Quit India Movement
anti-colonial struggles, but his expansionist policies forced | launched by the Indian National Congress in August
Britain into a protracted contflict, stretching its military and | 1942 marked a turning point. Although brutally
financial capacities to breaking point. In essence, Hitler | suppressed, it signaled that Indian patience with British
destabilized the imperial status quo. rule had run out.

BRITAIN’S WARTIME EXHAUSTION : Meanwhile, Subhas Chandra Bose, a radical

The economic cost of World War II for Britain
was astronomical. According to British Treasury
records, the war cost over £25 billion (equivalent to
over £1 trillion today). The country’s national debt

soared, while wartime destruction crippled industries

nationalist, took a different path. After escaping British

powers, including Nazi Germany and Imperial Japan.
While morally problematic, Bose’s strategy stemmed

from the belief that “the enemy of my enemy is my

and infrastructure.

|

|

|

|

|

|

| house arrest in 1941, he sought support from Axis
|

|

|

|

|

| friend.” In Germany, he founded the Free India Legion,
|

India played a significant role in supporting the | composed of Indian Prisoners of War, and later led the

war effort. Over 2.5 million Indian soldiers enlisted in |

the British Indian Army the largest volunteer army in |

Indian National Army (INA) with Japanese backing.
Although the INA’s military success was limited,

history. Indian resources, including food, railways, | Bose’s alliance with the Axis powers created a dual-

textiles, and raw materials, were ruthlessly exploited to | pronged resistance both internal and external, that

support Britain’s global campaigns. | deeply unsettled British authorities. His propaganda

JETMUR — Journal of Education, Training and Multidisciplinary Research



broadcasts from Berlin and Tokyo reached millions and |
fanned anti-British sentiment in India. }
After the war, the Red Fort Trials of INA officers |

sparked mass protests across India, uniting Indians }
across caste, class, and political divisions. Even |
|

INA prisoners, indicating a profound shift in allegiance. |

THE 1945 BRITISH GENERAL ELECTION }

AND THE RISE OF THE LABOUR PARTY : \
|

\
WWII was the fall of Winston Churchill’s Conservative |

members of the British Indian Army sympathized with

One of the most direct political outcomes of

government. Despite his war hero status, Churchill lost }
the 1945 general election to Clement Attlee’s Labour |
Party. Among Labour’s key ideological tenets was self- }
determination for colonies and a belief that the empire |
was incompatible with post-war democratic values. |

Clement Attlee had long been sympathetic to |
Indian aspirations. In 1946, his government sent the |
Cabinet Mission to negotiate India’s transition. By |
1947, in the face of growing communal violence, |
political deadlock, and the mutiny of Indian naval }
officers, Britain decided to quit India. \

While Indian independence was the product of a }
long internal struggle, it was the post-war Labour |
government, not Churchill’s Conservatives that finally }
conceded independence. And this government came to |
power because of the war’s fatigue and the British }
public’s desire for domestic reform, not imperial |
maintenance. }

Thus, indirectly, Hitler’s war had changed the |
political landscape in Britain, making decolonization |

both ideologically and logistically inevitable. |

Volume : 01 | Page : 004

THE MORAL AND IDEOLOGICAL
COLLAPSE OF EMPIRE :

World War II also shattered the moral
foundations of colonialism. The war had been fought in
the name of freedom, democracy, and human dignity
against fascist tyranny. But the paradox of Britain
claiming to fight for liberty while denying freedom to its
own colonies became increasingly indefensible.

Colonial soldiers, including millions from India,
had fought and died for these ideals. The contradiction
of a democratic Britain ruling over undemocratic
colonies became more apparent both internationally
and within Britain.

Moreover, the newly formed United Nations
and the emergence of the United States and the Soviet
Union as global superpowers meant that the world
order was now hostile to colonialism. Both powers, for
ideological and strategic reasons, supported
decolonization. The Indian independence movement
gained international legitimacy in this new world.

Thus, Hitler’s war contributed indirectly to the
ideological discrediting of colonialism, aligning global
opinion against empires.

COUNTERFACTUAL CONSIDERATIONS :

Without Hitler, Would India Have Been Free So
Soon?

This analysis raises a complex but necessary
counterfactual : Would India have gained independence
by 1947 if World War Il had not occurred ?

Without WW II:

> Britain would not have suffered the same

financial or moral crisis.

JETMUR — Journal of Education, Training and Multidisciplinary Research



»  The Labour Party might not have won power in
1945.

»  The Indian nationalist movement would not have
had the Quit India momentum or INA
shockwaves. |

»  International support for decolonization would

have taken longer to materialize.

Thus, while independence might have eventually
occurred, the timing and manner of it would have been
significantly delayed. In this light, Hitler’s role as an
unintentional accelerant becomes historically significant.

CONCLUSION :

The journey to Indian independence was
undeniably shaped by centuries of resistance, reform,

and revolution within the subcontinent. However, the

outbreak of World War 11, instigated by Adolf Hitler’s |

invasion of Poland in 1939 introduced a set of global

Volume: 01 |

circumstances that significantly accelerated the end of |

British colonial rule in India. Though Hitler had no
intention of aiding anti-colonial movements, the ripple
effects of his actions created a strategic and moral
crisis for the British Empire, forcing it to confront the
unsustainability of its imperial dominion.

Britain’s entry into the war immediately exposed

the colonial nature of its governance, particularly in |

India. The unilateral decision to include India in the
conflict without consulting its leaders deepened
nationalist resentment and sparked a political rupture,
most notably through the resignation of Congress-led
provincial governments. As the war progressed,
Britain’s dependence on Indian resources such as

manpower, food, and raw materials intensified. While

Page : 005

over two million Indian soldiers volunteered to fight for
the British cause, the lack of reciprocal political
concessions and the devastating Bengal Famine of
1943 fueled widespread anger and disillusionment with
colonial rule.

This volatile atmosphere catalyzed an upsurge in
nationalist activities. The Quit India Movement of 1942
represented the climax of Congress-led civil
disobedience, while Subhas Chandra Bose’s Indian
National Army offered an alternative military path to
independence. Although the INA was ultimately
unsuccessful in military terms, its existence and the
public reaction to the Red Fort Trials after the war
exposed a deep rupture in British authority. Even
segments of the British Indian Army, once a bulwark of
colonial control began to question their allegiance,
indicating that the colonial system was no longer
sustainable from within.

At the same time, the war irrevocably altered
Britain’s domestic political landscape. The financial and
human toll of WW II left Britain economically depleted
and socially exhausted. This exhaustion contributed to
the 1945 electoral defeat of Winston Churchill and the
rise of Clement Attlee’s Labour Party, which viewed
colonialism as inconsistent with the post-war vision of
democracy and welfare reform. Attlee’s government
was instrumental in initiating the final steps toward
Indian independence, including the Cabinet Mission
and the eventual transfer of power in 1947. It is highly
plausible that without the war-induced political
turnover in Britain, independence might have been

delayed or arrived under more restrictive terms.

JETMUR — Journal of Education, Training and Multidisciplinary Research



The ideological implications of the war were
equally transformative. Having fought against the fascist
ideologies of racism and totalitarianism, Britain found
itself unable to justify the continued domination of its
colonies. The moral contradiction between advocating
freedom abroad while denying it in India became
glaringly obvious. Moreover, the formation of the
United Nations and the rise of the United States and
the Soviet Union, both staunch opponents of
colonialism redefined global attitudes. Anti-colonial
movements gained legitimacy and support in this new
international order, providing further pressure on
Britain to relinquish its empire.

Considering these intertwined factors, it becomes
evident that World War II served as a critical juncture in
the decolonization of India. While Indian independence

was deeply rooted in indigenous struggles and leadership,
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Wellness and Wellbeing in the context of The
Indian Knowledge System

Dr. Bula Dey
Department of Education, Assam University

Email : bulariya9436@gmail.com

ABSTRACT

Wellness and wellbeing have emerged as central
themes in global discussions on health, education, and
human development. Increasing stress, lifestyle
disorders, and mental health issues in modern society
have prompted scholars and policymakers to search for
holistic and sustainable approaches to health. The Indian
Knowledge System (IKS) provides a comprehensive
framework that integrates physical, mental, emotional,
social, and spiritual dimensions of human life. Rooted in
ancient philosophical and scientific traditions such as
yoga, Ayurveda, meditation, and Vedantic thought, the
Indian approach to wellbeing emphasizes balance,

harmony, and self-realization. This paper explores the

| balance, and spiritual fulfillment. Integrating these

traditional insights with modern scientific understanding

| can contribute significantly to addressing contemporary

health challenges. The paper concludes that the Indian

| Knowledge System offers valuable perspectives for

developing a comprehensive model of wellbeing that can

| benefit individuals, educational institutions, and society at

large.
KEYWORDS :
Wellness; Wellbeing; Indian Knowledge System;
Yoga; Ayurveda; Holistic Health.
INTRODUCTION :

The concept of wellness and wellbeing has

| gained increasing attention in the modern world as

concept of wellness and wellbeing within the framework | societies confront numerous health challenges such as

of the Indian Knowledge System. It examines classical
Indian philosophical concepts, traditional healthcare
systems, and lifestyle practices that promote holistic
health. The study adopts a conceptual and analytical
methodology based on classical texts and contemporary
scholarly interpretations. The findings indicate that the
Indian Knowledge System provides a sustainable model

for promoting physical health, mental clarity, emotional

| stress, anxiety, lifestyle diseases, and declining mental
" health. Technological advancements, urbanization, and
| competitive lifestyles have improved material
| conditions but have also contributed to psychological
| pressure and imbalance in daily life. Consequently,
| scholars and health professionals are exploring holistic
| frameworks that address the multidimensional nature of

" human wellbeing.
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Wellness is generally understood as a dynamic | physical health, mental discipline, ethical conduct, and

| spiritual awareness. In recent years, the global interest

| in yoga, meditation, and Ayurvedic medicine

process through which individuals achieve optimal
physical, mental, and social functioning. Wellbeing, on
| demonstrates the relevance of these traditions in

happiness, life satisfaction, emotional stability, and a | addressing contemporary health issues.

the other hand, encompasses broader aspects such as

sense of purpose in life. Modern health sciences }

. wellness and wellbeing from the perspective of the

This paper aims to explore the concept of
increasingly recognize that health is not merely the

} Indian Knowledge System. It examines the
| philosophical foundations of wellbeing in Indian thought
|
|
| holistic health. The study also highlights the relevance

absence of disease but a state of complete physical,
mental, and social wellbeing.
In this context, traditional knowledge systems | and discusses how traditional practices contribute to

offer valuable insights for promoting holistic health.

The Indian Knowledge System represents a rich
intellectual and cultural heritage that has evolved over
thousands diverse

of years. It encompasses

disciplines including philosophy, medicine,
psychology, ethics, and spirituality. These traditions
emphasize the integration of body, mind, and
consciousness and propose practical methods for

achieving harmony within the individual and with the

of these ideas in modern society and emphasizes the
need for integrating traditional wisdom with
contemporary scientific research.

CONCEPTUAL UNDERSTANDING OF
WELLNESS AND WELLBEING :

The terms wellness and wellbeing are often used
interchangeably, but they represent slightly different

perspectives on human health and happiness. Wellness

surrounding environment. refers to an active process of becoming aware of and

} making choices toward a healthy and fulfilling life. It

Upanishads, Bhagavad Gita, and Yoga Sutras present | involves conscious efforts to maintain balance in different

Ancient Indian texts such as the Vedas,

profound ideas about human wellbeing and self- }

. intellectual growth, and social relationships.

aspects of life such as physical health, emotional stability,
realization. Similarly, classical medical systems such as

Ayurveda provide detailed knowledge about | broader that

|
| encompasses overall life satisfaction, happiness, and
|
| as positive emotions, psychological resilience, and a
|

. wellbeing is often categorized into two dimensions:

The Indian Knowledge System thus offers a | hedonic wellbeing and eudaimonic wellbeing. Hedonic

Wellbeing is a concept
preventive healthcare, balanced nutrition, and healthy
lifestyles. Practices like yoga and meditation have | quality of life. It includes subjective experiences such
gained worldwide recognition for their effectiveness in
improving physical fitness, mental stability, and & sense of meaning in life. In modern psychology,
emotional wellbeing.

comprehensive model of wellness that integrates | wellbeing focuses on happiness and pleasure, whereas
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eudaimonic wellbeing emphasizes self-realization,
personal growth, and fulfillment.

From a holistic perspective, wellness and
wellbeing involve multiple dimensions, including
physical health, mental clarity, emotional balance,
social harmony, and spiritual awareness. Achieving
balance among these dimensions is essential for
maintaining overall health and happiness.

However, many contemporary healthcare
models primarily focus on the treatment of diseases
rather than the promotion of holistic wellbeing. This
limitation has led researchers to explore traditional
knowledge systems that emphasize preventive health
and integrated approaches to wellness.

INDIAN KNOWLEDGE SYSTEM—

PHILOSOPHICAL FOUNDATIONS :

The Indian Knowledge System refers to the vast
body of knowledge developed in the Indian
subcontinent over centuries through philosophical
inquiry, scientific exploration, and spiritual practices. It
includes disciplines such as Ayurveda, yoga, astronomy,
mathematics, linguistics, ethics, and metaphysics.

Indian philosophical traditions emphasize the unity
of existence and the interconnectedness of all aspects of
life. According to these traditions, human beings are not
merely physical entities but complex systems consisting
of body, mind, intellect, and consciousness.

The ultimate goal of life, according to many
Indian philosophical schools, is self-realization or
liberation. This process involves understanding one’s
true nature and achieving harmony between the

individual self and the universal consciousness.

Volume : 01 | Page : 010

Indian philosophy also emphasizes ethical living,

‘self—discipline, and mindfulness as essential

| components of wellbeing. Concepts such as dharma

} (righteous duty), karma (action and consequence), and

| moksha (liberation) provide moral and spiritual
} guidance for leading a balanced life.

\ YOGA AS A PATHWAY TO HOLISTIC
} WELLNESS :

\ Yoga is one of the most significant contributions
} of the Indian Knowledge System to global health and

. wellbeing. The term yoga originates from the Sanskrit

| philosophical terms, yoga refers to the union of body,

b

root “yuj,” which means union or integration. In
| mind, and spirit.

| The classical text Yoga Sutras describes yoga as
} a method for controlling the fluctuations of the mind. It
| outlines an eight-fold path known as Ashtanga Yoga,
} which includes ethical principles, physical postures,
| breathing exercises, and meditation.

Regular practice of yoga improves physical

| flexibility, muscular strength, respiratory efficiency, and

| cardiovascular health. It also reduces stress, anxiety,

and depression by promoting mental relaxation and

|

o

| emotional balance.
} Scientific studies have demonstrated that yoga

| practices enhance concentration, emotional regulation,

|
\
| widely adopted in schools, universities, hospitals, and
\
|
\ AYURVEDA AND HOLISTIC HEALTH :
|

| Ayurveda, the traditional system of medicine in

and psychological resilience. As a result, yoga has been

corporate organizations as a tool for promoting wellbeing.

| India, offers a comprehensive approach to health and
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wellness. The term Ayurveda literally means “the | to the mind and emotional experiences. The fourth

science of life.” It emphasizes the maintenance of | layer represents intellect and wisdom. The fifth and

health through balanced living rather than focusing
solely on disease treatment.

According to Ayurveda, health depends on the
balance of three fundamental biological energies

known as doshas: Vata, Pitta, and Kapha. Each

| innermost layer is associated with spiritual bliss and

| self-realization.

True wellbeing is achieved when all these layers

| function harmoniously. Practices such as yoga,

' meditation, and ethical living help individuals maintain

individual has a unique constitution or prakriti that ' balance across these dimensions.

determines their physical and psychological
characteristics.

Ayurveda recommends personalized dietary
habits, daily routines, seasonal practices, and herbal
remedies to maintain health and prevent diseases. It
also recognizes the importance of mental and
emotional wellbeing in maintaining physical health.

The Ayurvedic approach to healthcare
highlights the importance of harmony between the
individual and the natural environment. By
promoting sustainable and preventive health
practices, Ayurveda contributes significantly to
holistic wellbeing.

PANCHAKOSHA MODEL OF HUMAN
WELLBEING :

One of the most profound concepts related to

human wellbeing in Indian philosophy is the

MEDITATION AND MENTAL WELLBEING :
Meditation is another essential component of the
Indian Knowledge System that contributes to mental
and emotional wellbeing. Meditation practices involve
focusing the mind, cultivating awareness, and achieving

inner tranquility.

Regular meditation has been shown to reduce
stress, improve concentration, enhance emotional
stability, and promote psychological resilience. These
benefits make meditation an effective tool for
addressmg mental health challenges in modern
RELEVANCE OF

THE  INDIAN

' KNOWLEDGE SYSTEM IN CONTEMPORARY
| SOCIETY :

The principles of the Indian Knowledge System

' have gained global recognition due to their relevance in

Panchakosha model described in the Taittiriya | addressing modern health challenges. Increasing levels

Upanishad. According to this model, human existence
consists of five layers or sheaths.

The first layer is the physical body, which is
sustained by food and physical nourishment. The
second layer represents the vital energy that sustains

physiological processes. The third layer corresponds

JETMUR

of stress, lifestyle diseases, and environmental

| degradation require holistic approaches to wellbeing.

Practices such as yoga, meditation, and

. Ayurvedic lifestyle management offer sustainable
| solutions for promoting health and happiness.

| Integrating these practices into educational institutions,
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healthcare systems, and workplace environments can | CONCLUSION :

contribute to improving quality of life. | The Indian Knowledge System provides a
IMPLICATIONS FOR EDUCATION AND | comprehensive framework for understanding wellness

PUBLIC HEALTH : | and wellbeing. By integrating physical health, mental

Educational institutions can play an important role | discipline, ethical conduct, and spiritual awareness, it
in promoting wellness by incorporating yoga, mindfulness | offers a holistic approach to human development.
practices, and value-based education into the curriculum. In an era marked by stress, lifestyle disorders,
Such initiatives can help students develop emotional | and environmental challenges, the insights provided by
resilience, self-discipline, and social responsibility. the Indian Knowledge System are highly relevant.

Similarly, public health policies can benefit from | Integrating traditional wisdom with modern scientific
integrating traditional knowledge with modern medical | knowledge can contribute significantly to promoting
science to promote preventive healthcare and healthy | holistic wellbeing and sustainable health practices.

|
lifestyles.
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ABSTRACT

Child psychology and emotional well-being are |

|
|
institutions. Among these, family, education, peer |
|
|

influencing a child’s emotional stability, personality |

shaped through continuous interaction with key social
groups, religion, and media play central roles in

development, identity formation, and social behavior.
These institutions function as primary and secondary |
agents of socialization, transmitting cultural normes,
values, and behavioral expectations. From a |
sociological perspective, they collectively contribute to
shaping children’s self-concept, coping mechanisms, |
and interpersonal relationships. This paper examines |
how these major social institutions influence |
psychological growth and emotional well-being, }
highlighting their interrelated functions in promoting or |
hindering healthy child development. }

KEY WORDS : |

Child Psychology, Emotional Well-being, Social }

Institutions, Socialization, Mental Health. |

INTRODUCTION :

Child development is a dynamic process
influenced not only by biological and psychological
factors but also by the social environment. Sociology
emphasizes that children grow within structured social
institutions that shape their beliefs, behaviors,
emotions, and sense of identity. Social institutions are
organized systems of relationships and norms
established to meet basic societal needs. Among these,
family, education, peer groups, religion, and media are
particularly influential in the developmental years. The
family acts as the primary agent of socialization,
providing emotional security, attachment, and early
value orientation. Educational institutions contribute to
intellectual development and social discipline while
shaping self-esteem and achievement motivation. Peer
groups become increasingly important as children
grow, influencing identity formation, emotional
expression, and social belonging. Religious institutions

offer moral guidance, emotional comfort, and a sense
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of community. In modern society, media has emerged

as a powerful force affecting children’s perceptions,

aspirations, and emotional responses through digital
platforms, television, and social networking.

Understanding child psychology through a sociological

lens helps explain how institutional interactions shape

emotional resilience, behavioral patterns, and mental
health outcomes. This analysis explores the role of
these five key institutions in fostering or hindering
children’s emotional well-being.

OBJECTIVES OF THE STUDY :

1 To examine the role of family in shaping
emotional security and personality development.

2. To analyze the impact of educational institutions
on cognitive growth and emotional adjustment.

3.  To understand how peer groups influence
identity formation and emotional stability.

4. To explore the contribution of religion to moral
development and emotional support.

5. To assess the influence of media on children’s
behavior, self-image, and psychological well-being.
METHODOLOGY :

This study adopts a qualitative research analysis.

It relies primarily on secondary data drawn from peer-

reviewed journal articles, books, policy reports, and

cross-national child well-being datasets to examine
how social institutions like family, education, religion,
peer networks, and media shape child psychology and
emotional well-being. A systematic thematic review
method is employed to create interdisciplinary

scholarship from sociology, developmental psychology,

and the sociology of religion.

JETMUR
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FAMILY AS A PRIMARY EMOTIONAL
} UNIT AND A PERSONALITY DEVELOPMENT
' GUIDE :

| Family plays a crucial role as the primary

emotional institution in individuals’ lives, profoundly
influencing how they develop relationships and
emotional responses. The quality of attachment
security within a family setting establishes a
foundation for how children learn to navigate their
emotional landscapes. This security fosters healthy
affect regulation, allowing children to understand,
manage, and express their feelings in appropriate
ways. Through daily interactions, parents impart
vital lessons about emotions, teaching their children
not only how to recognize their feelings but also

how to regulate them in various contexts. Different

|

|

|

|

|

|

|

|

|

|

|

|

|

|

|

|

|

|

|

| parenting styles come into play in this emotional

|
coaching process, with distinct impacts on children’s

| hing p ith distinct impact hild
emotional development. For instance, ‘concerte

} tional development. F t ted
cultivation’ refers to an approach where parents

| cultivati fers t pPp h where p t
actively engage in fostering their children’s talents

} tively engage in fostering their children’s talent

| and skills, often leading to higher levels of

achievemen is method usually emphasizes

} hi t. This method Ily emph

organization and structured activities, there

| org ti d structured activities, thereby

} offering children a stable environment in which they

can explore their emotions safely while encouragin

plore th ti fely whil ging

} ealthy emotional expression. On the other hand,

| the ‘natural growth’ approach generally allows

} children more freedom to develop on their own,

| with the understanding that they will learn from their

experiences. While this may lead to increased

| independence, it can also result in less guidance on
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managing emotions, potentially leaving children to
navigate their feelings without the tools they may
need. The dynamics of gender socialization further
influence emotional expression within families.
Societal expectations often dictate how boys and
girls should express their emotions, leading to
differences in how they are conditioned to cope with
feelings. Boys may be encouraged to suppress
vulnerability and embrace traits such as stoicism,
whereas girls might receive reinforcement for
expressing empathy and showcasing their emotions.
These gender norms can create divergent paths in
emotional development, affecting later relationships
and adaptation in various social environments. We
can see that family as primary institutions establish
early emotional schemas that significantly shape an
individual’s adaptation to later life challenges. These
foundational emotional patterns can have lasting
effects, influencing how individuals interact with
peers, approach romantic relationships, and deal
with stress or adversity. Recognizing the family’s
integral part in shaping emotional well-being
emphasizes the importance of nurturing secure
attachments and constructing healthy emotional
frameworks. This understanding supports efforts
aimed at improving parenting practices, fostering
environments that enable all children to thrive
emotionally and socially as they grow. By prioritizing
emotional coaching and being attentive to gender
implications in emotional expression, families can
better prepare their children for the complexities of

the world around them.
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EDUCATION AS EMOTIONAL

REGULATOR :

Educational institutions serve a multifaceted role
in shaping not only academic knowledge but also
emotional and social behaviors among students. They
act as emotional regulators, subtly influencing how
students express their feelings and interact with others.
A crucial aspect of this process is the hidden
curriculum, which encompasses the unwritten,
unofficial lessons that students learn through the culture
and climate of the school environment. This hidden
curriculum often includes social norms about emotional
expression and the interpersonal dynamics that
characterize school life. Discipline structures within
schools further reinforce emotional regulation. Policies
regarding behavior and consequences for misconduct
are designed not only to maintain order but also to
mold students’ emotional responses. For instance,
disciplinary measures may require students to suppress
their emotions during conflicts or crises, teaching them
to prioritize compliance over authentic expression.
Such an approach can led to students internalizing a
specific emotional demeanor that aligns with the
institution’s expectations, thus standardizing what is
considered appropriate emotional conduct. Alongside
these disciplinary frameworks, there are significant
emotional labor expectations placed on both educators
and students. Teachers often take on the role of
emotional caretakers, balancing their responsibilities of
imparting knowledge with the need to support and
regulate students’ emotional well-being. This emotional

labor can be taxing, as teachers are frequently required
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to manage their own emotions while attending to the | norms, produce inclusion and exclusion dynamics, and

emotional needs of their students. Meanwhile, students
learn to navigate the emotional landscape of their peer
relationships, often imitating or responding to their
teachers’ emotional cues as they develop their own
identities. Peer-mediated identity development plays a
critical role in this emotional regulation process. The
interactions that students engage in with their peers can
significantly influence their self-perception and
emotional expression. As they navigate friendships and
social hierarchies, they learn both the explicit and
implicit rules governing emotional displays. This peer
influence can strengthen a sense of belonging or,
conversely, lead to feelings of isolation and rejection.
The school climate, therefore, is instrumental in shaping
these dynamics, as a supportive environment can foster
a strong sense of community and emotional safety,
while a negative climate may exacerbate feelings of
anxiety or inadequacy. Ultimately, we can say that
schools not only impart academic knowledge but also
serve as critical environments where emotional
behaviors are cultivated and shaped. By understanding
the complex interplay of hidden curricula, discipline
structures, emotional labor expectations, and peer-
mediated experiences, we can appreciate how
educational institutions function as emotional

regulators, influencing the overall emotional
development and well-being of students.
ROLE OF PEER GROUP IN IDENTITY
FORMATION AND EMOTIONAL STABILITY :
Peer networks function as semi-autonomous

institutions that shape self-esteem, reinforce emotional

influence resilience or vulnerability. The influences of
these networks can be profound, significantly
impacting individuals’ identities and their social
experiences.

Firstly, self-esteem is heavily influenced by peer
interactions. The way individuals are treated by their
peers can either bolster their confidence or contribute
to feelings of inadequacy. Positive reinforcement from
friends and social groups can lead to high self-
esteem, whereas criticism, bullying, or social isolation
can damage one’s self-worth. Consequently, this
highlights the importance of fostering healthy peer
relationships. Supportive networks not only enhance
personal confidence but also encourage individuals to
pursue their goals, take risks, and engage in new
experiences, establishing a foundation for personal
growth. Emotional norms within peer groups also
play a vital role in shaping behavior and attitudes.
Each social circle develops its own standards for
emotional expression and behavior, defining what is
considered acceptable or expected. For instance, in
some groups, vulnerability is celebrated, while in
others, showing emotions might be perceived as a
weakness. These norms can dictate how members
interact with each other, potentially stifling authentic
expression or promoting open communication
depending on the group dynamics. The emotional
climate of a peer network can thus influence
individual well-being, impacting mental health and
personal development. Inclusion and exclusion

dynamics are critical aspects of peer networks. The
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sense of belonging is fundamental to human
experience. When individuals feel included, they tend
to thrive socially and emotionally. In contrast,
exclusion can lead to feelings of isolation and
loneliness, which can have detrimental effects on
mental health. Understanding how these dynamics
play out in various settings be it in schools,
workplaces, or social groups; provides insight into
the importance of promoting inclusive environments
that embrace diversity and foster connections among
individuals from different backgrounds.

Finally, flexibility or vulnerability in the face of
challenges can also be influenced by peer networks.
Those who belong to supportive groups are often
better equipped to cope with stress and adversity.
The presence of empathetic peers provides a safety
net that encourages individuals to bounce back from
setbacks. Conversely, a lack of support can
exacerbate feelings of vulnerability, leading to
decreased resilience. So, at the end we can say that
peer networks serve as formative elements in self-
identification, emotional development, and social
dynamics, emphasizing the fundamental role they play
in shaping individuals’ lives and experiences within a
community.

RELIGION AS MORAL REGULATORY
SYSTEM :

Religion serves as a crucial moral regulatory
institution that influences people’s values and behaviors
from a young age. Durkheim conceptualized religion as
a complex system of collective representations that

bind individuals into cohesive moral communities. This
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binding force is particularly significant for children who
are still in the formative stages of their moral
development. Religious institutions play a vital role in
this process by transmitting essential elements that help
shape a child’s understanding of morality. One of the
primary functions of religious organizations is to
establish normative frameworks that help differentiate
between right and wrong. These frameworks provide
clear guidelines for behavior, which are critical for
children as they navigate social interactions.
Additionally, religious institutions impart ritualized
discipline and specific behavioral codes that offer
structure and predictability in young lives. This
structure is beneficial in establishing routines that
reinforce moral lessons and encourage adherence to
the accepted norms of the community. Religious
participation raises a sense of collective identity and
moral obligation among children. By being part of a
religious community, children learn to identify
themselves not just as individuals but as members of a
larger group with shared values and beliefs. This
shared identity promotes feelings of belonging and
connection, which are essential for emotional and
social development. Furthermore, it instills a sense of
responsibility towards others within that community,
encouraging empathetic behavior and social cohesion.
The sacred/profane distinctions taught within religious
contexts also play a significant role in shaping a child’s
conscience. Understanding what is deemed sacred can
cultivate a sense of reverence and respect, while the
profane is often associated with disregard or

disrespect for moral values. These distinctions help
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children internalize moral concepts and refine their | and comments serve as forms of affirmation or denial

consciences over time.

Religious participation can significantly
contribute to early moral internalization. It embeds
children within structured ethical narratives that guide
their development of moral schemas. Through various
means such as sermons, religious schooling, tol,
madrasa, or sunday school programs, and scriptural
instruction, children acquire foundational knowledge
that shapes their behaviors. This educational process
fosters prosocial behavior, which is vital in shaping a
just and harmonious society. From a sociological
viewpoint, religion operates as a secondary agent of
socialization, complementing and reinforcing family-
based moral instruction. While families undoubtedly
play a significant role in teaching values, religious
institutions provide an additional layer of moral
guidance that can reinforce these teachings and ensure
that children develop a well-rounded ethical
framework. Through these combined influences,
children learn the importance of accountability and guilt
regulation, essential components of moral maturity and
personal responsibility as they grow.

ROLE OF MEDIA :

Media and digital institutions play a significant
role in shaping interpersonal interactions and emotional
experiences in the contemporary world. Through
platforms such as social media, individuals are
constantly engaging in algorithmic social comparison,
where they compare their lives and achievements to

those curated by others. This comparison can lead to

emotional validation economies, where likes, shares,

of one’s worth and experiences. The pressure to
garner approval online can create a cycle of
dependency on external validation, significantly
impacting mental health and self-esteem. Cyberbullying
has emerged as a pervasive issue within these digital
landscapes. The anonymity afforded by online
platforms sometimes emboldens individuals to engage
in harmful behaviors, targeting others for their faults,
differences, or even perceived successes. Victims of
cyberbullying may experience a range of emotional
responses, including anxiety, depression, and isolation,
which deteriorates their overall wellbeing. This kind of
harassment is instigated within digital institutions that
often prioritize engagement over user safety, creating
environments where negative interactions can flourish
unchecked. Digital spaces also allow for identity
experimentation, where users explore various facets of
their identities, sometimes disconnected from their real-
world personas. This can be a powerful tool for self-
discovery, enabling users to express themselves in
ways that might not be possible in their everyday lives.
However, it can simultaneously lead to confusion and
identity crises as individuals attempt to navigate
multiple roles and personas in a hyper-visible
environment. The pressure to maintain a particular
image can become overwhelming, leading to stress and
anxiety about how one is perceived by others.

The notions of hyper-visibility and performance
pressure are prevalent as users curate their online
personas, often seeking to highlight the most appealing

aspects of their lives. This can create a distorted
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reality, wherein success, happiness, and fulfillment are
exaggerated while struggles are minimized or hidden.
The impact of this performance culture creates an
environment where individuals may feel inadequate or
inferior, fostering feelings of envy and discontent. In
light of these dynamics, it is crucial to understand the
profound influence that digital institutions exert over
emotional experiences. Individuals are not only
consumers of content but are also intricately entwined
in a web of expectations, comparisons, and pressures
that can dictate their emotional states and sense of
identity. As these platforms continue to evolve, so too
will the intricacies of our relationships with them and
the emotional landscapes they shape. Addressing the
challenges posed by these institutions is vital in
fostering healthier, more supportive online
environments that prioritize user wellbeing and
authentic connections.

CONCLUSION :

The study establishes that child emotional well-
being emerges within structured social environments
shaped by institutional norms, power relations, and
resource distribution. Family, school, peers, religion,
and media operate as interconnected systems that
together

significantly influence psychological

development. Emotional well-being should therefore
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ABSTRACT

Inclusive education at the secondary level
embodies an archetypal reorganizing of mundane
pedagogical structures, longing to approve equity,
accessibility, and equality for participation for learners
situated across heterogeneous cognitive, socio-
emotional, and physical gamuts. The significant
realization of inclusive application is inseparably
unplanned upon the convergence of teachers’
professional preparedness and pedagogical insight.
This study reflects a critical elucidation of the teacher

education, ideological position toward inclusivity, and |
the translational capacity to ratify distinguished }
instructional methodologies within varied classroom |
environs. }

Notwithstanding the buildup of normative policy |
discourses advocating inclusive directives, an |
epistemic and operational gap continues between |
theoretical preparedness and realistic execution. |

Teachers’ behavioral dispositions work as a catalytic |

or inhibitory variable in shaping curricular settlement,
formative assessment modalities, and dialogic
engagement. However, systemic hindrances—
including attenuated pre-service training architectures,
sporadic in-service professional development,
infrastructural insufficiencies, and imbalanced pupil—
teacher ratios—provokes a structural dissonance
between hopeful persuasiveness and pedagogical
materiality. The investigation leads the imperative for
sustained professional reconstruction, reflexive
pedagogical enactment, and synergistic institutional
scaffolding to integrate teacher competency. Crossing
the ontological and operational gulf between alertness
and practice remain crucial for exasperating an
authentically inclusive secondary educational
ecosystem anticipated upon distributive justice,
epistemic plurality, and academic meticulousness.
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INTRODUCTION :

Education today is moving toward a more
inclusive approach, where students of all abilities and
backgrounds can learn together in the same classroom.
At the secondary level, this is especially important
because students are at a critical stage of both
academic and social development. Inclusive education
encourages schools to acknowledge diversity not as a
barrier but as a resource, allowing every learner to
participate, contribute, and succeed. Teachers play a
chief role in making inclusive education work. Their
preparation, attitudes, and teaching skills shapes
whether policies translate into real classroom practices.
While many teachers receive training on inclusion, it is
often demanding to execute these strategies fully due to
factors such as lack of resources, large class sizes, or
limited institutional assist. As a result, there is seen a
gap exists between what teachers know and what they
are equipped to practice in the classroom.

This study turns on understanding teachers’
attitudes and competencies in implementing inclusive
education, aiming to identify factors that help or hinder
effective practice. By searching the link between
teacher preparation and classroom execution, the
study culminates the need for continuous professional
development and supportive school structures.
Ultimately, bridging the gap between theory and
practice is crucial to generate a secondary education
system that is genuinely inclusive, fair, and responsive
to the requisites of all learners.

OBJECTIVES :

The main objectives of this study are—
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1. To assess teachers’ attitudes toward inclusive

education at the secondary level.

2. To examine teachers’ competency in
implementing inclusive classroom practices.
3. To reflect the relationship between teachers’

attitudes and inclusive teaching competency

through Lev Vygotsky’s Social Constructivism

Theory
4.  To examine differences in competency based on

training exposure
HYPOTHESIS :

o There is no significant difference in teachers’
attitudes toward inclusive education at the
secondary level.
- Teachers do not differ significantly in their
competency in implementing inclusive classroom
practices.
- There is no significant relationship between
teachers’ attitudes and inclusive teaching
competency.
There is no significant difference in competency
of teachers based on training exposure.
METHODOLOGY :
This study uses a quantitative descriptive—co
relational research design to examine the relationship
between teachers’ attitudes and their competency in
implementing inclusive education. There is used Lev
Vygotsky’s Social Constructivism Theory. A sample of
150 secondary school teachers was selected through
stratified random sampling. Data were collected by an

Inclusive Attitude Scale and a Teaching Competency

Inventory. The reliability of the tools is tested through
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Cronbach’s alpha. The data are analyzed using mean,
standard deviation, Pearson Correlation, t-test, and
regression analysis.
REVIEW OF RELATED LITERATURE :
The review of literature in this study are-
The Routledge Handbook of Inclusive

Education for Teacher Educators: Issues,
Considerations, and Strategies (2023): This book
reflects a deep exploration of the theoretical
supporting, policy frameworks, and practical strategies
essential for preparing teachers for inclusive
classrooms that incorporate how teacher education
programs need to develop competencies for diversity,
accommodate pedagogical practices, and supports
inclusive attitudes. The sections on preparing teachers
for inclusive environments can help in developing
teacher attitudes, beliefs, and readiness with effective
implementation strategies.

All Means All!: A Collective Vision for
Inclusive Teacher Education(2023) This
textbook brings together international outlooks on
inclusive pedagogy. It highlights professional
identity development, reflective practice, and
ongoing professional growth—which are crucial for
building teachers’ proficiencies and shaping their
attitudes. It blends theoretical foundations with
reflective and experiential components that help
teachers in incorporating with inclusive values and
practices.

Inclusive Education for the 21st Century:

Theory, Policy and Practice (2010): Although not

Volume : 01 | Page : 024

inclusive education extends beyond policy to actual
classroom practices. It engages with teacher
competencies, curriculum adaptation, and teaching
strategies required to support diverse learners, linking
these to broader behavioral and philosophical
obligations necessary for inclusion.

Global &

Controversies (2014): Within this anthology, there is

Inclusive  Education: Issues
discussed the importance of teacher attitudes to
inclusive education as a central factor of successful
implementation. It highlights research findings that
display how teacher attitudes interact with school culture,
resources, and training to influence inclusive practice. This
work is often used as a fundamental reference in studies
about teacher beliefs and inclusive practice.

Inclusive  Education of Learners with
Disability — The Theory versus Practice (2018): This
book examines how historical, cultural, and systemic
factors outline inclusive education in different contexts. It
includes discussion on teacher qualifications and
competencies, barriers to inclusion, and strategies for
effective inclusion. The comparative approach reflected
on it makes it beneficial for understanding how teacher
preparedness varies across educational systems.

The Inclusive Teacher: A Practical Guide to
Inclusion in Classrooms (2012): This practice-
oriented text offers classroom strategies, differentiation
techniques, and real-world approaches to teaching
students with varied needs. While focused on practice,
it also supports the idea that teacher mindset and

pedagogical belief systems must ordered with inclusive

only focused on attitude, this book exemplifies how | values for these strategies to flourish.
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RESULTS :

The mean attitude score was 75.2 (SD = 7.8),
indicating generally favorable perceptions. The mean
competency score was 72.5 (SD = 8.9). Correlation
analysis revealed a strong positive relationship (r = .69,
p <.01). Trained teachers demonstrated significantly
higher competency (M = 79.3) than untrained teachers
M = 65.7), t(148) = 4.35, p < .01. Regression
analysis indicated attitudes explained 48% of variance
in competency.

DISCUSSION :

Teachers’ attitude toward Inclusive Education
at the Secondary Level : Teachers’ attitude towards
inclusive education at the secondary level is a pivotal
factor in governing the success or failure of inclusive
practices. At this stage of education, academic
demands, subject specialization, and examination
pressure make inclusion more tough and challenging.
The way teachers discern students with diverse
learning needs directly influences their teaching
methods, classroom management, and interaction
patterns. A constructive and progressive attitude
fosters acceptance, flexibility, and supportive learning
environments, whereas a negative outlook may create
blockade to participation. Therefore, examining the
different dimensions of teachers’ attitudes becomes
crucial to acknowledge their role in executing inclusive
education successfully.

Perception of Inclusive Education as a
Right-Based Approach : Teachers who grasps
inclusive education as a right-based approach

understand that it is grounded in the fundamental
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principle that education is a basic human right of every
child, notwithstanding of physical, intellectual, social,
emotional, linguistic, or cultural differences. Such
teachers do not examine inclusion as a mere
administrative obligation or a temporary educational
change, but as an ethical and moral responsibility
immersed within democratic and humanitarian values.
They hold that students with disabilities, learning
difficulties, or socio-economically disadvantaged
backgrounds possess equal dignity and entitlement to
quality education within mainstream secondary
classrooms.

This perception heartens teachers to move
beyond sympathy and adopt a stance of empowerment
and advocacy. Instead of viewing students with special
needs as recipients of charity or special favors, right-
oriented teachers regard them as active participants in
the learning process who are capable of growth,
contribution, and achievement when provided with
appropriate support. They allow that exclusion or
segregation contradicts the principles of equality, social
justice, and non-discrimination that form the foundation
of inclusive education. At the secondary level, where
academic expectations are high and competition is
intense, a rights-based perception becomes even more
significant. Teachers who uphold this perspective strive
to secure equitable access to curriculum, fair
assessment practices, and meaningful participation in
co-curricular activities. They deliberately eschew
biased suppositions about students’ abilities and work
towards detaching attitudinal and instructional barriers

within the classroom.
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Furthermore, perceiving inclusion as a right
strengthens teachers’ commitment to continuous
adaptation and professional growth. It motivates them
to connect with parents, special educators, and
administrators to hold the educational rights of every
learner.

Acceptance of Learners’ diversity :
Acceptance of learner diversity is a fundamental
element of teachers’ positive attitude toward inclusive
education at the secondary level. At this stage, students
differ widely in their intellectual abilities, learning pace,
interests, socio-economic backgrounds, languages,
cultures, and physical or psychological characteristics.
A teacher who truly accepts learner diversity
recognizes that these differences are natural and
inevitable in any classroom setting. Rather than viewing
diversity as an obstacle to teaching, such a teacher
perceives it as an opportunity to enrich the learning
environment. Diversity brings multiple perspectives,
experiences, and talents into the classroom, which can
deepen discussions and promote collaborative
learning. When teachers value these differences, they
create an atmosphere where every student feels
respected Acceptance of diversity also refers rejecting
discrimination, labeling, and bias. Teachers with
inclusive attitudes avoid indicating students as “weak,”
“slow,” or “problematic.” Instead, they maintain high
yet realistic expectations for all learners and provide
necessary support to help each student progress. They
understand that equality does not mean treating every
student in exactly the same way, but rather providing

equitable opportunities according to individual needs.
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Therefore, they adapt their teaching methods, use
varied instructional strategies, and offer flexible
assessment techniques to reflect different learning
styles and abilities. This ensures that no learner feels
isolated or marginalized within the classroom.
Moreover, at the secondary level, students are
undergoing significant emotional and psychological
changes. During adolescence, the need for acceptance
and belonging becomes especially strong. When
teachers reveal genuine respect for diversity, students
develop a sense of security and self-worth. They
become more confident in reflecting their ideas and
participating in classroom activities. Additionally,
teachers who model respect for diversity influence
peer relationships positively. Students learn to absorb
one another’s differences, which lowers bullying and
foster empathy, cooperation, and social harmony.

In essence, acceptance of learner diversity is not
merely about permitting students from different
backgrounds to sit in the same classroom; it is about
valuing their uniqueness and creating a supportive
environment where every learner can thrive. Such an
attitude transforms the classroom into a perspective of
inclusion, equality, and holistic development, ultimately
strengthening the overall effectiveness of inclusive
education at the secondary level.

Confidence and Self-Efficacy : Confidence
and self-efficacy introduces to a teacher’s belief in their
own ability to efficiently teach and manage an inclusive
classroom. At the secondary level, this dimension
becomes even more significant because the curriculum

is more advanced, subject content is detailed, and
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academic expectations are higher. Teachers are | challenges. A confident teacher inherits patient, seeks

needed not only to provide complex subject
knowledge but also to ensure that students with
diverse learning needs and participate meaningfully in
classroom activities. When teachers possess high self-
efficacy, they assume that they can adapt their teaching
strategies to meet the varied needs of learners and they
are more inclined to experiment with innovative
methods such as differentiated instruction, cooperative
learning, peer tutoring, and the use of assistive
technologies. They reach challenges with a problem-
solving mindset rather than feeling engulfed. Such
teachers prospect difficulties as opportunities to modify
their professional skills instead of barriers to inclusion.

On the other hand, teachers with low confidence
may feel anxious or stressed about controlling inclusive
classrooms. They may doubt their ability to modify
lesson plans, design alternative assessments, or
support students who require additional attention. This
lack of self-belief can effect in resistance to inclusive
practices or a tendency to rely solely on traditional
teaching methods. In some cases, teachers may feel
that specialized training is required and that they are
not adequately prepared to address diverse needs.
Estimating this dimension of attitude involves examining
several factors. These include the teacher’s previous
training in inclusive education, involvement in
professional development programs and teaching
experience with diverse learners, and observed
competence in classroom management. It also
how  teachers

encompasses  understanding

acknowledge when faced with academic or behavioral

support when necessary, and continuously strives to
develop instructional practices.

Moreover, self-efficacy is mostly connected with
motivation and commitment. Teachers who feel
capable are more enthusiastic, show greater
dedication, and demonstrate a stronger commitment to
the success of all students. Their positive outlook
upgrades classroom climate, encouraging students to
feel valued and supported. In contrast, low self-
efficacy may negatively effect on teacher and reduce
the effectiveness of inclusive implementation.
Therefore, building teachers’ confidence through
regular training, mentorship, collaborative learning, and
institutional support is essential. When teachers feel
professionally competent and supported, their attitudes
toward inclusive education become more positive
which lead to better outcomes for students at the
secondary level.

Collaboration with Parents and Specialists :
Collaboration with parents and specialists reflects a
foundational pillar in the effective inclusive education at the
secondary level. Inclusive pedagogy transcends the
conventional boundaries of classroom instruction and
necessitates a multidimensional support system wherein
educators, families, and professional experts role in
synergistic alignment to facilitate the holistic development
of learners with diverse needs. At the secondary stage, the
academic curriculum suit increasingly specialized,
conceptually intricate, and cognitively demanding.
Learners experiencing disabilities, learning difficulties, or

socio-emotional challenges often require structured
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interventions, individualized accommodations, and
continuous monitoring. In this context, teachers who
exhibit a constructive attitude toward collaboration
recognize that inclusive education is a shared responsibility
rather than an isolated professional obligation. Parental
involvement embodies a reciprocal partnership grounded
in transparency, mutual respect, and sustained
communication. Teachers with a progressive outlook
actively involve with parents in academic planning,
behavioral management strategies, and developmental
goal-setting processes. They allow parents as primary
stakeholders having invaluable insights into their child’s
strengths, limitations, and psychological dispositions. Such
cooperative engagement nurtures uniformity between
domestic and institutional environments which strengthens
student stability and confidence. Moreover, the
interdisciplinary collaboration with specialists such as
special educators, school counselors, clinical
psychologists, and therapeutic practitioners contribute
diagnostic expertise, intervention frameworks, and
adaptive pedagogical strategies bespoke to individual
learner profiles. Teachers who are receptive to
professional consultation exhibit pedagogical humility and
an evidence-based orientation. Their willingness to
incorporate specialized recommendations reflects both
professional competence and ethical commitment to
equitable education.

Conversely, resilience to collaborative
engagement may signify apprehension, professional
insecurity, or adherence to rigid instructional
paradigms. Such reluctance can impede the systematic

implementation of inclusive practices, as fragmented
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support structures often result in inconsistent
intervention outcomes. Judging teachers’ attitudes
toward collaboration therefore involves evaluating their
communicative responsiveness, participation in
multidisciplinary meetings, openness to shared
decision-making, and readiness to integrate expert-
guided adaptations into classroom instruction. A
positive collaborative temperament signifies not only
administrative compliance but also an internalized
commitment to inclusive values. So, collaboration with
parents and specialists magnifies the potency of
inclusive education at the secondary level. It confirms
a comprehensive, coordinated, and learner-centered
approach which leads academic achievement with
socio-emotional well-being that reflects the structural
authenticity of inclusive schooling frameworks.
Attitude towards Policy and Implementation :
Attitude towards policy and implementation signifies
teachers’ cognitive orientation and professional
temperament toward legislative and institutional
mandates that advocate inclusive education at the
secondary level. In the Indian context, frameworks
such as the National Education Policy and the Rights
of Persons with Disabilities Act furnish the normative
foundation for equity, accessibility, and non-
discriminatory schooling. A constructive attitude is
obvious when teachers incorporate these policy
directives as ethical imperatives rather than recognizing
them as bureaucratic intrusion. Such educators
illustrate proactive engagement in translating policy
provisions into pedagogical adaptations and equitable

assessment mechanisms. Conversely, a skeptical or
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resistant disposition may upshot in superficial | reflect students in varied ways instead of holding only

compliance and limited practical execution. So,

analyzing teachers’ attitudes toward policy
implementation is essential to examine whether
inclusive education is authentically institutionalized or
simply procedurally executed at the secondary level.

Teachers’ Competency in implementing
Inclusive Classroom Practices : Teachers’
competency in implementing inclusive classroom
practices examines to the ability of teachers to
effectively teach students with diverse learning needs
within the same classroom environment. Competency is
not confined to subject knowledge; it includes
pedagogical skills, classroom management techniques,
understanding of different disabilities, use of inclusive
strategies, and the ability to create a supportive learning
atmosphere. In an inclusive classroom, students may
differ in terms of ability, language, socio-economic
background, learning pace, or physical and intellectual
conditions. So, teachers must hold a wide range of
professional skills to make certain that every learner gets
equal opportunities for participation and success.

One important dimension of teacher competency
is pedagogical knowledge. Teachers must
acknowledge how to adjust curriculum, adapt teaching
methods, and use differentiated instruction according
to students’ needs. Inclusive classrooms need flexible
lesson planning where activities are designed in multiple
ways so that all learners can understand the content.
Competent teachers use visual aids, group work, peer
tutoring, and technology to support students that

struggle with traditional teaching methods. They also

on written examinations.

Another essential aspect of competency is
classroom management skill. In inclusive environment,
teachers need to maintain a positive and respectful
classroom environment where diversity is valued. They
must handle behavioural challenges calmly and uphold
cooperation among students. Effective classroom
management stimulates peer acceptance and lowers
discrimination or exclusion. Teachers play a key role in
developing empathy and mutual respect among
students.

Emotional intelligence and positive attitude are
also important factors of teacher competency.
Teachers who trust in the philosophy of inclusion show
greater commitment and patience in labeling diverse
needs. A positive attitude motivates teachers to look
for innovative strategies and continuous professional
development. Without willingness and emotional
readiness, technical skills alone cannot make sure
successful inclusive practices.

Professional  training and  continuous
development further reinforce teacher competency.
Pre-service and in-service training programs provide
teachers with knowledge about special education,
individualized education plans (IEPs), and assistive
technologies. Ongoing workshops and collaborative
learning among teachers assist bridge the gap between
theoretical consciousness and actual classroom
practice. Competency flourishes gradually through

experience, reflection, and institutional support. Finally,

collaboration is a key element of implementing inclusive
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classrooms effectively. Competent teachers work with
special educators, parents, school administrators, and
community members to support students’ overall
development. Inclusive education is not the
responsibility of one teacher alone; it desires teamwork
and coordinated efforts. Teachers who communicate
successfully and seek guidance when necessary are
more successful in addressing diverse classroom
So,

implementing inclusive classroom practices is a

provocations. teachers’ competency in
multidimensional concept that includes knowledge,
skills, attitudes, emotional readiness, and collaborative
ability. It plays a crucial role in changing inclusive
education from a policy concept into a practical reality
at the secondary level.

RELATIONSHIP BETWEEN TEACHERS’
ATTITUDES AND THEIR PEDAGOGICAL
COMPETENCY IN IMPLEMENTING
INCLUSIVE EDUCATION AT SECONDARY
LEVEL THROUGH LEV VYGOTSKY’S
SOCIAL CONSTRUCTIVISM THEORY :

The relationship between teachers’ attitude and
inclusive teaching competency is fundamental to the
successful implementation of inclusive education at the
secondary level. Teachers’ attitude reflects to their
beliefs, perceptions, and feelings toward including
students with diverse needs in regular classrooms.
Inclusive teaching competency, on the other hand,
refers to the skills, knowledge, and abilities required
managing and teaching diverse learners effectively.

These two elements are closely connected, as attitude

often influences how competency is developed and
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applied in real classroom situations. A positive attitude
toward inclusive education exemplifies teachers to
enhance their professional skills. When teachers
believe that all students have the right to learn together,
they are more willing to adopt innovative teaching
methods, modify curriculum content, and use
differentiated instruction. This openness leads to the
strengthening of their instructional competency.
Teachers who value inclusion lead to seek training
opportunities, collaborate with colleagues, and reflect
on their practices, which further improves their
effectiveness in inclusive classrooms. Conversely, a
negative or resistant attitude can weaken the practical
use of teaching skills. Even if teachers get proper
training, they may hesitate to implement inclusive
strategies if they feel unprepared, overburdened, or
doubtful about the success of inclusion. Such attitudes
may decrease motivation, limit creativity, and create
barriers to effective classroom management.
Therefore, competency alone is not sufficient; it must
be supported by a constructive mindset.

Moreover, attitude and competency influence
each other in a continuous cycle. As teachers get
experience and successfully manage inclusive
classrooms, their confidence increases, leading to a
more positive attitude. Similarly, a supportive attitude
motivates teachers to reflect their skills and face
challenges. This mutual reinforcement helps bridge the
gap between theoretical preparedness and practical
implementation. So, teachers’ attitude stand as the
foundation upon which inclusive teaching competency is

built. A positive and committed attitude builds
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professional skills, manages classroom performance,
and ensures which leads inclusive education is practiced
effectively rather than remaining a theoretical concept.

Social Constructivist Theory is a learning
theory developed by Lev Vygotsky that states that
knowledge is constructed through social interaction
and collaboration. It states that students learn best
through discussion, cooperation, and guided support
from teachers and peers. Learning first happens
socially and then becomes assimilated by the
individual. To exemplify the relationship between
teachers’ attitudes and their pedagogical competency
in implementing inclusive education at the secondary
level through the lens of Lev Vygotsky’s Social
Constructivist Theory, with particular emphasis on
collaborative learning, scaffolding practices and
socially mediated classroom interactions, implies a
thorough investigation into how teachers’ belief
systems shape their instructional effectiveness in
diverse classroom contexts.

From a social constructivist perspective, learning
is not an isolated cognitive act but a socially arranged
process which develops through dialogue,
cooperation, and cultural mediation. Vygotsky asserts
that higher mental functions develop first at the
interpersonal level and are later internalized by the
individual. In the context of inclusive education at the
secondary level, this theoretical orientation flatters
particularly significant because learners represent a
wide spectrum of abilities, learning styles, socio-
and  socio-cultural

emotional  dispositions,
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dynamic social space at which knowledge is shared
through association.

Teachers’ attitudes toward inclusion form the
psychological and philosophical foundation of their
pedagogical decisions. A teacher who recognizes variety
as an asset rather than an impediment is more inclined
to organize collaborative learning structures such as peer
tutoring, cooperative group tasks, and dialogic
discussions. Such practices define the essence of social
constructivism by handling students to learn from one
another and to arrange meaning collectively.
Conversely, teachers who hold apprehensive or
deficit-oriented attitudes may unconsciously restrict
interaction, avoid differentiated strategies, or limit
participation of learners with special needs, thereby
undermining inclusive objectives.

Pedagogical competency, in this context,
surpasses mere technical proficiency. It surrounds the
capacity to design inclusive lesson plans, implement
scaffolding strategies, give adaptive feedback, and
facilitate meaningful social engagement. Scaffolding—
temporary, structured support offered within a
learner’s Zone of Proximal Development (ZPD)—
requires both skill and sensitivity. A suitable teacher
must identify learners’ potential levels of performance
and gradually withdraw assistance as independence
increases. This process reflects the practical
embodiment of constructivist principles.

Furthermore, socially mediated classroom

interaction demands that teachers prepare an accessible

environment characterized by respect, empathy, and

backgrounds. The classroom thus signifies as a | shared responsibility. Inclusive education at the
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secondary stage often comes across structural and
attitudinal barriers. Therefore, the orientation between
teachers’ preparedness (training, theoretical knowledge,
and professional orientation) and their enacted practices
becomes crucial. If teachers hold positive attitudes but
seen absence of practical competency, inclusion remains
theoretical. Similarly, competency without inclusive belief
may result in mechanical implementation devoid of
genuine commitment.

Hence, this objective aims to bridge the
conceptual gap between preparedness and practice by
analyzing whether teachers’ attitudes meaningfully
correspond with their competency in operationalizing
collaborative learning, scaffolding, and interactive
pedagogies. Through the application of Social
Constructivist Theory, the study situates inclusive
education not merely as a policy directive but as an
ever changing pedagogical paradigm grounded in
social interaction, shared cognition, and equitable
participation for all learners at the secondary level.

DIFFERENCES IN COMPETENCY
BASED ON TRAINING EXPOSURE :

Differences in competency based on training
exposure suit even more significant when examined in
terms of depth of understanding and practical
application. Teachers who experience specialized
training in inclusive education develop a comprehensive
understanding of learner diversity, including cognitive,
emotional, social, and physical variations among
students. This theoretical foundation allows them to
recognize individual learning needs accurately and

design appropriate interventions. In contrast, teachers
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without such vulnerability may lack clarity about the
nature of disabilities or learning difficulties, leading to
simplify teaching approaches that may not effectively
support all students.

Training exposure also enhances assessment
competency. Trained teachers are familiar with
alternative assessment methods such as formative
assessment, portfolio assessment, oral evaluation, and
performance-based tasks. They acknowledge that
evaluation in inclusive classrooms must be flexible and
supportive rather than purely competitive. However,
teachers without training often rely solely on
conventional examination systems that may
disadvantage students with diverse learning needs. This
difference in assessment approach directly impacts
students’ academic progress and participation.

Another important difference lies in collaborative
practices. Teachers who receive inclusive education
training are usually encouraged to work collaboratively
with special educators, counselors, parents, and school
administrators. They understand the importance of
teamwork in supporting learners. Such collaboration
strengthens problem-solving abilities and certifies
holistic development of students. On the other hand,
teachers without training exposure may feel secluded in
managing diverse classrooms and may delay to seek
professional support, by that means limiting the
effectiveness of inclusive practices.

Confidence and professional resilience also vary
ground on ftraining exposure. Trained teachers

generally demonstrate higher levels of self-efficacy and
adaptability. They are more prepared to face
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challenges such as large class sizes, varied learning
speeds, or behavioural issues. Training equips them
with strategies to respond constructively rather than
react emotionally. In contrast, teachers without
adequate preparation may experience anxiety, reduced
confidence, and professional burnout when confronted
with inclusive demands.

Furthermore, training influences the ability to
integrate assistive technologies and innovative
resources. Teachers exposed to professional
development programs are more likely to use digital
tools, visual aids, and adaptive devices to enhance
accessibility. They recognize technology as a support
mechanism for inclusion. Teachers without such
exposure may either lack awareness of these tools or
feel uncertain about their implementation, thereby
restricting learning opportunities for students who
require additional support. In conclusion, training
exposure creates multidimensional differences in
teachers’ competency. It strengthens conceptual
understanding, pedagogical flexibility, assessment
practices, collaboration skills, confidence, and
technological adaptability. Without systematic and
continuous training, teachers may struggle to translate
inclusive education policies into effective classroom
realities. Therefore, professional training is not merely

supplementary but essential for developing competent

and confident inclusive educators at the secondary level.
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CONCLUSION :

Inclusive education at the secondary level
requires not only policy support but also committed
and competent teachers. The findings of this study
highlight that teachers’ attitudes play a crucial role in
shaping their competency in implementing inclusive
classroom practices. A positive and supportive attitude
towards learner diversity encourages teachers to adopt
effective strategies that accommodate the needs of all
students.

The study further indicates that professional
training significantly enhances teachers’ preparedness
and practical competency in inclusive education.
Teachers who have received training demonstrate
greater confidence and skill in managing diverse
classrooms compared to those without such exposure.
Therefore, strengthening teacher education programs,
providing regular professional development
opportunities, and ensuring adequate institutional
support are essential steps in improving inclusive
practices. In conclusion, bridging the gap between
preparedness and practice requires a combination of
positive teacher attitudes, proper training, and
supportive educational policies. By empowering
teachers with the necessary knowledge, skills, and
resources, schools can make an inclusive learning

environment where every student receives equal

opportunities to learn and succeed.
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ABSTRACT |

This qualitative study investigates }
psychological phenomenon of academic burnout in |
elite educational settings through a Lacanian lens. }
While traditional Educational Psychology often views |
burnout as a result of cognitive overload or lack of }
resilience, this research utilizes the Mirror Stage and |
Jouissance to explore burnout as a crisis of identity }
and drive. Drawing on Lacanian theory, the paper |
argues that elite academics often identify with an |
“Ideal Ego”- a reflected image of perfection and total |
knowledge which creates a “fiction of coherence” |
that masks a fragmented inner self. The study also |
explores how the pursuit of this image leads to a |
destructive Jouissance (a painful pleasure), where the |
academic “consumes” themselves to satisfy the |
perceived demands of the Big Other. Using in depth |
interviews with high performing students, the study |

examines identify formation, parental expectations, |

intrinsic desire, the repetitive cycle of pressure and
dissatisfaction.

KEYWORDS :

Mirror Stage, Jouissance, Psychoanalysis,
Identity, Elite Education.

1. INTRODUCTION :

In the high-stakes environment of elite
education, the pressure to embody intellectual
perfection is more than a professional requirement; it is
a foundational component of a subject’s identity. While
traditional Educational Psychology often quantifies
burnout through external patterns of behavior, a
Lacanian approach allows us to investigate the “inner
steerings” of the psyche and the unconscious dilemmas
involved in maintaining a public persona. This research
proposes that academic burnout is not merely
exhaustion, but a crisis arising from the “weight of the
image”-conflict between the “real self” and the identity

“carved out for public consumption”.
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The study titled, “The Weight of the Image: A
Qualitative Inquiry into Mirror-Stage
Identification and the Jouissance of Burnout in
Elite Academics” is willing to investigate how the
academic subject encompassing both students and
educators is constructed and portrayed within the
rigorous hierarchy of high-tier education. It focuses on
the “inner-self” and the unconscious “pattern of
behaviour” of individuals whose identities are central to
the institution’s prestige or whose characters reflect the
competitive social realities of elite academic life. The
work aims to understand how the “Big Other” of the
educational system depicts the “Ideal Ego” of its
members and the issues they face relating to the actual
customs, linguistic demands, and social status of these
prestigious environments.

The study explores the lived experience of
“Academic Jouissance” a state where the subject
“consumes the self”” through a paradoxical, painful
pleasure in meeting excessive demands and how this
connects to the Mirror Stage, where the individual
assumes an image of “fictitious coherence” to mask an
underlying sense of fragmentation and impotence.
Furthermore, the study explores the representation of
these academic subjects as both how they reflect the
existing culture of excellence and how the “weight of
the image” pushes them toward a “passionate
psychosis” or burnout. By examining the gap between
the “social garnish” for public consumption and the
“real self,” the research offers new perspectives on the

psychological cost of maintaining an elite identity in the

modern world.
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2. REVIEW OF RELATED LITERATURE :

In the context of my research paper and its title, a
literary survey has been conducted in a detailed manner.
While no prior study directly aligns with the synthesis of
Lacanian “passionate psychosis” and academic burnout, a
critical body of work explores the “fictitious coherence”
of the professional ego. The scrutiny of past research
reveals the following foundations:

Jacques Lacan (The Mirror Stage, 1936): He
argues that individuals are initially “fragmented” and
only find a sense of self by identifying with an external
image. This creates a “fiction of coherence”, an
imaginary wholeness that elite academics use to mask
their internal “incoherence and impotence.”

Deborah Britzman (The Very Thought of
Education, 2009): She highlights the “dilemma of two
lives,” where individuals create a “‘social garnish” for
public consumption. Her work shows that the “weight
of the image” causes a split between the academic’s
public persona and their “inner-self.”

Slavoj *isek (The Sublime Object of Ideology,
1989): He explores how the “outside world” (the Big
Other) makes specific demands on the subject. In this
study, the university acts as the Big Other, forcing the
individual to “shape himself” to meet symbolic
expectations of excellence.

Mark Fisher (Capitalist Realism, 2009): He
investigates the mental health crisis in education
through the lens of Jouissance, or “painful pleasure.”
He suggests that burnout occurs when the subject’s
drive to satisfy the system leads to the total

13

consumption of the self.”
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The topic, The Weight of the Image: A
Qualitative Inquiry into Mirror-Stage ldentification
and the Jouissance of Burnout in Elite Academics
may not currently occupy a central position within the
academic research landscape, but it holds immense
potential to illuminate a critical lacuna. While existing
works explain that the subject is a “product of the
subjects it thinks it is,” there is a lack of qualitative data
on how this specific “passionate psychosis” functions in
elite settings. This paper addresses that gap by
exploring how the pressure to maintain a perfect image
leads to a collapse of the psyche.

3. RESEARCH OBJECTIVES :

This research endeavors,

1. Toexamine how elite students construct academic
identity through external validation.

2. To explore the role of parental and institutional
expectations in identity formation.

3. To analyze burnout as a manifestation of unfulfilled
desire (jouissaunce).

4. To connect psychoanalytic theory with
observable educational behavior.

4. METHODOLOGY :

This study employs a qualitative framework rooted
in Lacanian Discourse Analysis. Departing from traditional
behavioral metrics, this method treats the “academic
subject” as an entity “worked upon by the world.” The
research focuses on the “linguistic components™ of student
narratives to uncover the “inner steerings’” of the psyche.
By analyzing the gaps between a student’s ““social garnish”
and their “inner-self,” the design captures the ““passionate

psychosis” inherent in elite performance.
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The study utilizes purposive sampling of 12 high-
achieving subjects (ages 16-22) within elite academic
structures. These individuals were selected based on
their deep identification with institutional “excellence.”
In Lacanian terms, these are subjects whose “Ideal
Ego” is inextricably tied to the “Big Other”, making
them susceptible to the “weight of the image.”

Primary data was gathered through semi-
structured interviews. The inquiry focused on—

. The “Ideal-I" Inquiry: Questions focused on the
transition from it to the high-achieving “T”.

. The Symbolic Burden: Exploring how students
shape themselves according to certain demands
of the institutions and parental figures.

. The Jouissance of Exhaustion: Investigating the
“painful pleasure” found in self-consumption and the
“repetitive cycle” of overwork.

Transcripts were analyzed using Thematic
Mapping based on the tension between the “Mirror-
Stage” identification and the “Real” of burnout.

S. MAIN ANALYSIS :

5.1. The Mirror Stage And Academic
Identity :

The theoretical foundation of this study
represents a significant advancement of the Freudian
school of thinking by shifting focus from the internal
drives of the unconscious to the adjustments the ego
makes with the outside world. This perspective
suggests that the academic subject is not a self-
contained entity but is constantly worked upon by the
world around it. At the heart of this development is

Lacan’s “Mirror Stage,” identified as the founding act
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of identity. Before this stage, the individual exists as a
fragmented anatomical being, lacking a unified sense of
self. The subject only achieves a sense of “I” by
assuming an image of wholeness from the outside. In
elite educational contexts, this external image is often
the “ideal student”, a persona defined by being top-
ranked, brilliant, and successful. By identifying with this
image, the student creates a fictitious coherence that
protects the ego against the underlying threat of
incoherence and impotence.

This identification process leads to the creation
of what can be described as a “social garnish”, a
polished academic identity carved out specifically for
public consumption. However, this persona is
fundamentally an imaginary game. Because the student
has transitioned from a state of “oneness” to a self-
structured by external recognition, they find it
impossible to return to a state of being that is not
defined by the gaze of others. The student becomes a
product of the subjects they think they are, maintaining
a fragile social status that relies entirely on the stability
of their academic image. This results in a permanent
dilemma between maintaining two aspects of lives: the
inner self and the external academic garnish. The “I” is
not a true reflection of the self but a mirror image that
must be constantly validated by rankings and
institutional praise.

The structural vulnerability of this identity
becomes apparent when the weight of the image
becomes too heavy to sustain. Because the ego is
constructed around being ‘“successful” and “top-

ranked,” it relies on a reflective surface of high
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performance. When academic performance drops, the
mirror image cracks, and the fictitious coherence that
previously held the subject together begins to fail. This
gap between the mirror image and the self triggers
deep-seated anxiety and insecurity, as the subject is
forced to confront the “fragmented” reality they sought
to mask. Burnout, in this context, is the psychological
manifestation of this collapse. It is the moment when
the subject can no longer bridge the distance between
their actual experience and the idealized image they
have projected for others, leading to a total crisis of
the ego-ideal.

5.2. Jouissance And The Desire For
Recognition :

While the Mirror Stage establishes the structure
of the academic identity, the concept of jouissance
describes the internal energy and the relentless
“repetitive cycle” that keeps that identity in motion.
This movement represents a significant advancement of
the Freudian school of thinking, moving from a simple
search for comfort to a complex “passionate
psychosis” where the student finds a paradoxical,
painful pleasure in their own exhaustion. The subject is
constantly “worked upon by the world around it,”
specifically through the “linguistic components” of the
academic system. This creates a scenario where the
student does not just work to achieve; they work to
satisfy an unquenchable “desire for recognition” from
the Big Other represented by parents, professors, and
peers.

This desire forces the individual to “shape

himself according to certain demands,” transforming
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their life into a ““social garnish” carved out for “public
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infallible, top-ranked scholar, serves as a psychological

consumption.” Unlike the Mirror Stage, which is about | shield against an underlying “threat of incoherence and

the image of being a top-ranked student, jouissance is
about the drive that makes it impossible for the student
to stop, even when they are “ripped apart” by the
pressure. The subject becomes a “product of the
subjects it thinks it is,” trapped in a cycle where every
achievement only leads to the need for another. There
is an “impossibility henceforth to go back™ to a state of
simple rest; instead, the student is caught in an
“imaginary game” where they must continuously feed
the image to maintain their “social status”.

The “jouissance of burnout” emerges when this
drive for recognition turns into self-consumption. The
student experiences a “dilemma between maintaining
two aspects of lives”: the “inner-self” that is reaching a
breaking point and the “fictitious coherence” that must
remain perfect for the outside world. This is not merely
a lack of rest, but a structural “weight of the image”
where the subject finds a dark satisfaction in pushing
themselves to the limit. Ultimately, burnout is the point
where the “gap between the mirror image and the self”
becomes a void, and the “threat of incoherence and
impotence” finally overcomes the subject’s ability to
perform for the Big Other.

6. CONCLUSION :

This research concludes that burnout in elite
academic environments is not merely a consequence of
a heavy workload, but a profound structural crisis of
identity. By applying a Lacanian lens, this study has
shown that the high-achieving student is frequently
trapped in a “passionate psychosis,” where their entire
sense of self is anchored to an external, idealized

image. This “fictitious coherence”, the mask of the

impotence.” However, the immense energy required to
maintain this “social garnish” for public consumption
creates a “weight of the image” that eventually
becomes impossible to carry.

The study further reveals that the engine behind
this exhaustion is Jouissance, a paradoxical “painful
pleasure” where the subject finds a dark satisfaction in
their own self-consumption. Because the “unconscious
is structured like a language,” the student is constantly
being “worked upon” by the symbolic demands of the
“Big Other”, the invisible audience of parental
expectations and institutional prestige. This creates a
“repetitive cycle” where the student is “ripped apart”
from their inner-self to satisfy a desire for recognition
that can never be fully met. Burnout, therefore, is the
exact moment when the “gap between the mirror
image and the self” becomes an unbridgeable void.

Ultimately, this inquiry reframes the “threat of
fragmentation” not as a personal failure of the student,
but as a predictable result of the Mirror-Stage
identification inherent in elite education. To address the
mental health crisis in high-pressure settings, we must
look beyond simple stress management and recognize
that the problem lies in the “imaginary game” of
academic perfection itself. As long as a student’s “I”” is
entirely dependent on external validation and rankings,
they remain vulnerable to a total ego-collapse. This
research opens a new path for educational reform,
suggesting that true recovery requires the subject to
detach their human worth from the polished image they

have been forced to project.
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ABSTRACT | (especially concerning North-Eastern states like
Continuous Professional Development (CPD) is | Assam). The study concludes that for mobile learning
vital for the maintenance of educational quality ina | to properly and sustainably transform teacher
nation. But rural educators in India face severe | education and training in underserved areas,
geographic as well as logistical barriers to accessing | policymakers and edtech developers must prioritise
traditional teacher training. This paper investigates the | low bandwidth optimisation, comprehensive digital
role of mobile learning (m-learning) applications in | literacy training along with a frictionless, OS agnostic
bridging this very gap. Utilising a methodology which | design.
comprises a systematic review of contemporary | KEYWORDS :
literature and a heuristic evaluation of three major | Teacher Professional Development; Mobile
Indian edtech platforms (DIKSHA, Sampark Smart | Learning; Rural Education; Edtech; DIKSHA;
Shala and TheTeacherApp), this study assesses and | Microlearning; Digital Divide.
analyses their effectiveness, pedagogical utility as well 1. INTRODUCTION :
as prominent challenges. The findings reveal a | The strength of an education system primarily
problematic paradox: while these platforms do offer | depends upon the people standing in front of the
proper, localised, easy to use, scalable microlearning | students in a classroom. Curriculums can change, new
opportunities for teachers, their practical effectiveness | education policies may emerge and even the
is handicapped severely by issues such as | methodologies can shift but without well trained, highly
infrastructural deficits, cross platform instability, | capable and confident teachers these changes and

restrictive user interfaces and regional exclusions | reforms mean nothing. For this very reason continuous

JETMUR — Journal of Education, Training and Multidisciplinary Research



professional development (CPD) is so important for a
sustainable educational quality. Continuous training
allows teachers to improve and refine their pedagogy,
subject mastery, digital competence, confidence and
other important aspects. However, in the very diverse
and vast rural India providing proper training for the
teachers is a major challenge. Typical methods of
professional development of teachers, normally
involving centralised, in-person workshops are not
sufficient for the teachers in remote regions because of
the geographical barriers, costs of logistics,
professional isolation and other such issues.

India has one of the largest education systems in
the world which serves millions of learners in various
contexts (linguistic, cultural, socio economic etc). But
there is a major disparity between the urban and the
rural scenario. The teachers in the rural setting
generally work in environments that are under-
resourced and underdeveloped. They also get limited
access to teacher learning materials, mentoring, training
programmes and other such facilities. The traditional
models of teacher professional development in India
are not adequate to address the evolving needs of
teachers in these remote areas.

However, due to the rapid expansion of digital
technology and mobile connectivity in India, things
have changed and new possibilities for teacher
professional development have emerged. Thanks to
the massive production rate of smartphones,
installation of network towers and cheap data costs

even in the remotest areas, the scope of mobile based

learning solutions has grown exponentially. Even the
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government of India has launched several digital
education initiatives for the strengthening of student
learning and teacher training. Some of the most
prominent DIKSHA  (Digital
Infrastructure for Knowledge Sharing), SWAYAM

services  are:
(Study Webs of Active Learning for Young Aspiring
Minds), and PM eVidya. These platforms provide
online resources, learning materials, teaching
resources, opportunities for certification and several

other tools which are accessible even through mobile

devices.
These mobile platforms have several
advantages over traditional teacher training

workshops because they are flexible, self paced and
they break geographical barriers. Through these
platforms teachers are able to access training
modules, instructional videos, discussion forums,
assessment tools and other features at their own
convenience.

The actual effectiveness of these digital platforms
in supporting professional development among rural
teachers still remains questionable as the availability of
the mobile applications does not automatically translate
to improved pedagogical practices. Several issues still
plague the rural parts of India such as limited digital
literacy, language barriers, lack of institutional support
and most importantly unstable Internet connectivity.
Moreover, even though national policy emphasizes
digital transformation in education, a systematic
analysis of how these mobile learning apps can function
as proper tools for professional development in rural

Indian context is still needed.
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This study is situated within this gap. It seeks | of mobile learning (m-learning) in teacher education

to examine and analyse the role of mobile learning | showed that mobile tools do enhance the skills and

applications in supporting teacher professional | attitudes of pre-service teachers significantly, even

development in remote areas of India. This paper | though success is dependent on overcoming faculty

analyses the potential of these digital initiatives to | technology gaps and other issues. Also, action

transform the professional development from a | research conducted in rural Cameroon (2022)

centralised model to a decentralised and self | demonstrated that collaborative mobile platforms are

directed learning ecosystem. It also explores the | able to successfully mitigate the professional isolation

technological and structural factors that influence the | of newly appointed, inexperienced teachers. Similarly,

integration of such learning methods into rural ' studies on marginalized mathematics educators (2025)

teacher education programmes. This paper argues | portray that mobile devices do empower teachers as

that mobile learning (m-learning) apps in India | they provide personalised learning in disconnected

possess great potential to enhance teacher | communities.

professional development in remote areas by * Empirical Studies on Platform Utilisation

enhancing accessibility to relevant resources. This | in India: Recent field studies within the Indian

|
|
|
study also aims to contribute to the current | context showcase rapid adoption and persistent

discourse on digital transformation in Indian teacher | blockades that are associated with national

education by connecting existing literature and | platforms. A mixed methods study by Verma, Dash

analysing selected mobile learning platforms and | and Purohit (2025) assessed the use of the

proposing a conceptual framework. DIKSHA platform among 100 government school

2. REVIEW OF RELATED STUDIES : | teachers in rural Rajasthan during the Coronavirus
|

The review of literature that already exists on | Pandemic. The findings revealed that 96% of the

mobile learning and teacher education can be broadly | surveyed teachers utilised the platform for

divided into three themes, which are: Global Context | assessments, lesson planning, pedagogical

of Mobile Based Professional Development, Empirical | improvements and several other useful activities,

Studies on Platform Utilisation in India and The | even though internet connectivity remained a major

Systematic Challenges Hindering Widespread ' constraint. In a similar case, Shokeen and Kaur
Adoption. | (2025) applied the Technology Acceptance Model

* Global Context of Mobile Based ' (TAM) to evaluate teachers’ viewpoints of
Professional Development: The mobile learning shift | DIKSHA. This study highlighted that teachers with
|
|

phenomenon, especially in underserved parts. Areview | more frequently displayed a stronger perception of

for educators is actually a globally recognised | a better idea of digital tools and those who used it
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the digital platform’s usefulness in the classroom, | 3. NEED AND SIGNIFICANCE OF THE

whereas those that are not well literate digitally | STUDY :

remained sceptical of its usefulness. The integration | It is known that the National Education Policy

of mobile technology into teacher education is well | (NEP) 2020 advocates strongly for the integration of

supported by Indian policy directives in recent | digital technology in teacher education and positions

times. Sinha (2025) conducted a review of | platforms like DIKSHA and SWAYAM as central to

technology-enhanced learning environments, | the future of continuous professional development of

concluding that in order to achieve effective ' teachers. But, even though mobile technology has

professional development, bite sized microlearning, | penetrated the rural landscape of India rapidly, its

continuous learning paths, contextualised technology ' implementation in effective training (especially

integration etc. are needed. The broader policy also | pedagogical) still remains inconsistent. The traditional

analyses that the National Education Policy (NEP) | and centralised training system is inadequate for

2020 does reinforce this, emphasizing that digital | addressing the scale and diversity of the teaching

learning platforms like DIKSHA, SWAYAM, , workforce of rural India, and that is why there is an

NISHTHA etc. are the main forces for delivering | urgent need to examine this intersection. Most of the

flexible and self paced training to teachers and | existing studies focus primarily on mobile learning and

educators across the country. | students or general e-learning for higher education,

* The Systematic Challenges Hindering | which leaves a gap in how mobile learning impacts in-

Widespread Adoption: Even though an optimistic | service teacher training in remote environments.

outlook is seen in such platforms which boast large scale | This study is significant as it bridges this gap. By

multilingual content (like DIKSHA’s reported 182 | analysing both the potential and the limitations of

million enrollments), the literature warns of a digital | mobile learning apps critically in remote areas, the

divide that is persistent. Recent research and studies into | findings will:

rural education (2024) shows that even though these | Inform policymakers by providing insights for
platforms are flexible and engaging, the internet issues, | educational authorities to shift investments from
lack of proper devices, low digital literacy and other only digital provisions to foundational digital
similar issues hinder approximately 60% of rural literacy, as well as infrastructural support.

teachers. The consensus, seen across the reviewed | ¢ Guide app developers to understand the

studies, 1s that without properly addressing device necessity of low bandwidth, vernacular support,

access, rural internet availability, digital literacy and other | easy to navigate and offline capable features in
miscellaneous points, mobile learning does risk educational technology apps for the rural
reinforcing the educational inequalities that already exist. | context.
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. Empower rural educators to advocate for | ¢

training frameworks that are flexible and |

contextualised to the ground realities of |

educators who are operating in underdeveloped

regions. |

4. STATEMENT OF THE PROBLEM : |
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To explore the challenges and opportunities of
integrating mobile technology into teacher
education programmes in rural areas.

6. HYPOTHESIS :

In this conceptual and review-based analysis,

| the theoretical hypotheses below are proposed for

Even though the widespread launch of national | examination through the app analysis:

mobile learning platforms is designed to democratise |

H1: Mobile learning apps enhance access to

teacher training in India, a disconnection between the | continuous professional development for rural

technological provision of these mediums/tools and

educators significantly, when compared to traditional

their actual integration in rural areas remains. The main | and centralised in-person training methods.

problem that is addressed in this study is that while |

H2: The practical effectiveness of mobile based

mobile applications offer ways for professional | teacher training is directly dependent on the

development, their actual effectiveness is severely |

adaptability of the platform, especially the availability

compromised by infrastructural issues, varied teacher | of low bandwidth access, offline capabilities, ease of

digital literacy, lack of interest and a lack of localised | navigation and vernacular language support.

contextualisation. Also, without identifying and |

H3: Issues like infrastructural deficits and low or

addressing these barriers, the deployment of mobile | lack of digital literacy cause more significant barriers to

learning apps runs the risk of reinforcing the existing | the successful integration of mobile learning than the

urban-rural educational inequalities, instead of solving | quality of digital pedagogical content.

them. |

|
5. OBJECTIVES OF THE STUDY : |

7. DELIMITATION OF THE STUDY:

To ensure the research and the analysis remains

The primary objectives of this conceptual | focused and achievable within the conceptual

research are given below:

| framework, the study is delimited to the parameters

. To investigate the effectiveness of mobile ' below:

learning applications in bringing about continuous | ¢

professional development for teachers in remote
regions.
. To assess how mobile learning (m-learning) tools

improve skill acquisition and pedagogical

and teacher trainees.

|

|

|

|

|
knowledge among newly appointed teachers |

|

The study does not involve primary quantitative
data collection (e.g. small/large scale surveys of
teachers and teacher trainees) but is restricted to
secondary data analysis and a heuristic
evaluation of the selected digital tools.

While addressing rural India broadly, the socio-

cultural and infrastructural contextualisation is
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delimited to the terrain, culture, digital divide and |
educational dynamics of Assam and the wider
North-Eastern region of India.
. The evaluation of digital platforms is only
restricted to three selected, India specific

\

\

\

\

\

\
applications, which are: DIKSHA,
\
\
\
\

TheTeacherApp and Sampark Smart Shala.
8. RESEARCH METHODOLOGY :

This research uses a qualitative and conceptual

|
|
comprising a review of secondary literature and a |
|
|
platforms. The methodology is designed to synthesise |

the existing empirical findings and policy frameworks |

methodology. It utilises a triangulated approach

heuristic evaluation of selected digital educational

with application features to propose a proper, unified |
conceptual model for mobile based teacher
professional development in remote, resource
constrained areas.

9. SAMPLE OF THE STUDY :

In the context of this research, the sample does
not consist of human (teacher trainees) participants; it
uses the digital platforms selected for this analysis.
Purposive sampling was utilised to select three mobile
learning apps that represent different parts of the
Indian educational technology landscape:

. DIKSHA: It represents large scale, state
backed national infrastructure.

. TheTeacherApp: It represents specialised,
pedagogy focused digital staffrooms.

. Sampark Smart Shala:

NGO-driven,

It represents

low resource localised

interventions.
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10. TOOLS USED :

The study employs two main analytical tools:
Secondary Literature Review: These are
used to properly synthesise the findings from
journals, national policy documents, reports
from international organisations and other
sources that are published between 2018 and
2026.

Heuristic Evaluation Framework: This is
applied to the sample mobile applications to
assess them against the actual usability criteria
for rural educators, especially the availability of
low bandwidth access, offline capabilities,
microlearning features, ease of navigation and
vernacular language support.

11. ANALYSIS AND INTERPRETATION

OF DATA :

a) Thematic Synthesis of Literature Review

An analysis of different resources reveals three

aspects or themes that intersect regarding mobile

teacher development in rural India:

Policy vs Reality: Macro level policies like
NEP 2020 as well as international frameworks
like UNESCO do prioritise digital teacher
development platforms for their convenient
features like scalability. But actual field studies
expose a gap in actual execution at the ground
level mostly because of infrastructural issues like
internet bandwidth and device access.

Importance of Microlearning: The data
shows a strong pedagogical preference or need

among rural teachers and educators for
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microlearning. MOOC:s that are lengthy and |
require high bandwidth are not effective as they |
suffer from low completion rates. But the |
platforms that provide short classroom strategies
and courses are seen as very engaging.

. Digital Literacy is a Prerequisite: The data |

047

technical provision leads to the abandonment of
the platform. New and inexperienced users
show high levels of skepticism towards
platforms, whereas the regular users show a high
acceptance rate.

b) Heuristic Evaluation of Selected Mobile

points out that without digital literacy training, | Applications :

Table 1. Heuristic Evaluation Summary of Selected Mobile Learning Platforms

Platform Key Feature Strength Key Limitation
. . Ecosystem
DIKSHA |Offline download, Scalable national .
multilingual infrastructure fragmentahon, UXx
barriers
S k o i i
S;I{;Ftar Gamified assessments, | Localised syllabus- Roi;:\li?;azisi;iusgg
community tools mapped content ( o )
Shala incompatibility
TheTeacher | Microlearning, Al Highest pedagogical Cross-platform
App lesson planner alignment instability, UI bugs

DIKSHA (National Digital Infrastructure | °
for Teachers) : |

DIKSHA, which is the primary state-backed
platform, shows a large repository of multilingual |
educational resources. The evaluation of the app |
revealed that it has a lot of beneficial features for |
remote areas (for example, its offline download |
capabilities for multimedia content including PDFs, |
podcasts, video files etc). But the platform shows
significant user experience (UX) barriers such as: |
. Ecosystem Fragmentation: Accessing certain | ©

teacher training modules required the download

of a secondary application called DIKSHA |

friction for users with limited device storage and |

Courses. This creates unnecessary issues and

internet speed.

Technical Instability: High memory
consumption led to app refreshing multiple times
during multitasking, even on high end tablet
devices (an iPad Pro M1 was used for the
testing). Also, the embedded pre-tests failed to
load in spite of having high speed network
connectivity (BharatFibre Wifi 5Ghz was used
for the testing), indicating server side latency that
would most likely hamper and handicap users on
unstable rural networks.

Interface Constraints: The Ul lacks responsive
design and it cannot easily adapt to different
devices (on the iPad it forced portrait mode to be
functional) and has an onboarding setup that
requires profile completion before getting access

to the course catalogue and other features.
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Sampark Smart Shala : This application |

focuses mainly on localised and state-syllabus-mapped |

content as well as interactive pedagogical tools. The | ¢

strength of this service lies in its gamified assessments |

(“Didi ke Sawaal”) and community building features |

(“Top Teachers” leaderboard), which can in theory

this app also has two major issues:

|
|
solve the professional isolation of rural teachers. But |
|
|

Geographical and Operating System (OS) |

\
|
the platform’s geographical restriction; during |
|
\
state boards like Maharashtra and Jharkhand and |

completely omitted states like Assam. This issue |

Limitations: A severe limitation observed was

registration, the app only supported a select few

shows a significant regional division in localised |

provision of content. Also the application showed |

severe cross platform incompatibility (it did not |

work on the iPad, running iPad OS 26.3.1).

Noticeable Bugs: Certain administrative tools |

designed to aid teachers, such as the “Smart |
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management as well as pedagogical theory like
inclusive education.

Integration of AI: Unlike the rudimentary Al
chatbot seen in DIKSHA, TheTeacherApp
features a functional and task specific Al tool
that successfully generates lesson plans, spiral
reviews, lesson hooks and other such tasks
which directly reduces the administrative burden
on educators.

Platform Volatility: Similar to Sampark Smart
Shala, TheTeacherApp also struggled with cross
platform stability. Even though the initial
registration was successful on the iPad, it could
not get past the main registration which made
switching to another Android device a necessity
to finish the proper evaluation. Also minor Ul
bugs like unresponsive navigation menus were
also observed.

Synthesis of Evaluation :

The heuristic evaluation confirms that even

Diary” feature were non-functioning during the | though the pedagogical content across the analysed

testing period.

TheTeacherApp : |

| platforms is rich and relevant, the delivery mechanisms

| are somewhat fundamentally flawed. Things like forced

This application showed the highest alignment | cross platform switching, regional exclusions, UI bugs

with the microlearning preferences which are identified " and high levels of cognitive load during onboarding

in the literature review. This app bypasses lengthy | present steep barriers to entry, which confirms that

MOOCs in favour of short and easily digestible

content. Some of its key features are:

categorises learning into short videos, Sunday |

polls, webinars, and podcasts which covers both |

Pedagogical Diversity: The platform properly

technical skills like virtual classroom | DIKSHA,

technological friction generally supersedes pedagogical

| utility in these applications.

12. MAJOR FINDINGS :

Based on the analysis of secondary literature

and the heuristic evaluation of the chosen applications:

Sampark Smart Shala, and
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TheTeacherApp, the major findings of this conceptual |

study are given below: |

|
The Pedagogical Friction: The national |

platforms do offer pedagogically proper and
highly relevant content, but the user interface
(UI) as well as user experience (UX) barriers
like forced secondary app downloads, high
memory consumption etc. create huge friction,
usually deterring rural teachers before learning

can even take place.

applications themselves suffer from a regional
digital divide. Platforms like Sampark omit major
state boards like Assam and other North-Eastern
states. These issues in a way marginalize entire
populations of rural teachers. Also, cross platform

|
|
|
|
|
|
|
|
|
|
|
Geographical and Ecosystem Exclusion: The |
|
|
|
|
|
|
|
|
instability (failing on iPad OS while favouring |
|

|

Android) limits accessibility severely.

Microlearning and Al as Catalysts: The data |
|

indicates strongly that mobile platforms offering |

short form, actionable microlearning (e.g. short |

videos, podcasts) and functional Al-assisted |

tools (e.g. automated lesson planners on |

|
TheTeacherApp) provide the highest practical |

utility for teachers, while lengthy, boring |
MOOC:s fail.

Infrastructure Supersedes Innovation:

\
\
\
o . |
Advanced features like interactive quizzes and |

\
\
server-side latency and poor optimization for |
\
\

areas, which proves that until and unless basic |

video modules frequently fail because of

low bandwidth networks, especially in rural
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digital infrastructure in remote areas is

stabilized, advanced EdTech innovations
remain largely inaccessible to teachers in such
areas.

13. EDUCATIONAL IMPLICATIONS

The findings of this study hold critical

implications for the future of teacher professional

development in India:

For Policymakers: State and central
educational bodies need to shift their focus and
target from simply launching digital platforms and
must ensure that these platforms are actually
optimised for low-resource environments. Also
mandatory digital literacy must be a precursor to
any mobile-based TPD rollout.
For EdTech Developers: Application
developers must prioritise operating system
agnostic and responsive designs that actually
function seamlessly across both high end mobile
devices and cheap mobile devices. Also,
inclusive geographical mapping is needed to
ensure that all state boards are included, and it
is non-negotiable for national tools that regional
languages are supported from day one.

For Teacher Training Institutes: Institutional
training should move toward the microlearning
model. This is because encouraging teachers to
engage in asynchronous, short form content
along with Al-driven administrative tools will
definitely foster a more sustainable and

continuous learning culture compared to the

exhaustive and time consuming courses.
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14. CONCLUSION : | For this mobile technology to evolve from a

Mobile learning applications do indeed have the | mere supplementary tool into a primary and sustainable
undeniable potential to transform and democratise | engine for teacher education and training, a paradigm
teacher professional development across rural India. | shift is mandatory. Educational technology in India
As this study shows, platforms like DIKSHA, | must go beyond content digitalisation and must
Sampark Smart Shala and TheTeacherApp | prioritise frictionless usability, proper user interface
theoretically offer all the necessary benefits such as | designing, offline reliability, total regional inclusivity and
flexibility and localised content necessary to overcome | other similar things that would redefine the way
the geographical barriers of traditional and centralised | technology is utilised. So, only by systematically
teacher training. But the realisation of this very | removing these technological and socio-cultural hurdles
potential is currently hampered by infrastructural | will mobile learning be able to fulfil its promise of

deficits, restrictive application designs, an | equipping teachers from rural India with the

and several other issues. | educational ecosystem.

underwhelming user experience, regional exclusions , competencies required to build a resilient and equitable
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ABSTRACT

Information communication technology (ICT) is |

exercising great importance over almost all sectors of |

the society such as, educational institutions, science
and technology, business, industry and training over
education. Information and communication technology
has become an indispensible component of teacher
education, influencing instructional strategies as well as
social interaction in academic environments. B.Ed.
trainees are expected to develop positive attitudes
towards ICT and social readiness to effectively utilize
technology in teaching-learning processes. The present
study aims to examine the level of ICT usage among
B.Ed. trainees with special reference to their attitude
towards ICT and social readiness. The study adopted
a descriptive survey method. A sample of 100 B.Ed.
trainees was selected using simple random sampling
technique. Standardized tools were used to measure

attitude towards ICT and social readiness. Statistical

techniques such as mean, standard deviation, and
percentage analysis were employed for data analysis.
The findings reveal that most of the B.Ed. trainees
possess a moderately positive attitude towards ICT
and satisfactory social readiness for ICT integration.
The study emphasises the need for structured ICT
integration and collaborative digital learning
experiences in teacher education programs.

KEYWORDS:

Attitude towards ICT, Social Readiness, B. Ed.
Trainees, Teacher Education.

INTRODUCTION:

The rapid advancement of Information and
Communication Technology (ICT) has brought
significant changes in the field of education. ICT has
transformed traditional classrooms into interactive
learning environments. In teacher education, the role of
ICT is crucial as teachers are the facilitators of

knowledge and digital learning. B.Ed. trainees, being
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future teachers, must be equipped with technological | Communication Technology in education, particularly

| focusing on ICT usages, attitude towards ICT, and

| social and professional readiness of teachers and

skills, positive attitudes, and social readiness to
integrate ICT effectively in classroom practices.

ICT } teacher trainees. Studies by Kumar (2019) and Mishra

| (2020) reported that trainee teachers with positive

Attitude towards influences the

willingness of trainee teachers to adopt digital tools,

while social readiness reflects their ability to | attitudes towards ICT are more likely to use digital

collaborate, communicate, and adapt in a | tools in their teaching practices.

technologically rich social environment. In the Indian Another study by Sharma and Kaur (2021)

context, teacher education institutions are gradually
incorporating ICT-based pedagogy, yet variations
exist in trainees’ readiness and attitudes. Therefore,
the present study attempts to examine ICT usage
among B.Ed. trainees with reference to their attitude
and social readiness.

OPERATIONAL DEFINITIONS OF KEY
TERMS:

found that ICT exposure during teacher training
programmes enhances digital competence and social
readiness among trainees. The study highlighted that
collaborative ~ ICT-based  activities  promote
communication skills and teamwork.

Bora and Deka (2022)

investigated ICT usage and attitude among B.Ed.

More recently,

Trainees in Assam and found a significant association

' between favourable attitude towards ICT and

| frequent academic use of digital tools. The study

Attitude towards ICT: The positive or negative
disposition of trainees towards the use of ICT in
| emphasized the need for structured ICT-based in

| teacher education programmes. However, only a

teaching and learning.
Social Readiness: The ability of trainees to
| limited number of studies have examined ICT usage,

| attitude and social readiness collectively among B.

adapt socially, collaborate with peers and function
effectively in a digital learning environment.

B.Ed. Trainees: Students enrolled in Bachelor of } Ed. Trainees. The present study attempts to bridge

Education programme preparing for teaching profession. | this gap by exploring these variables in an integrated
Teacher Education: Teacher Education is a | manner.

|
program of education related with the development of | NEED AND SIGNIFICANCE OF THE

} STUDY:

make them capable to face with new challenges in their |
|
|

professional life.
REVIEW OF RELATED STUDIES: | differences exist in the extent of ICT usage,
|

Several studies have been conducted in India | acceptance and social adaptation among trainees.

Teachers’ proficiency and competence that would
Although ICT integration has gained increasing
institutions,

importance in teacher education

and abroad to examine the role of Information and | Many existing studies focus primarily on ICT skills or
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attitudes, while the social dimension of technology
use often receive limited attention. Social readiness is
essential for collaborative learning, professional
communication and ethical participation in digital
platforms. The present study is significant as it
collectively examines ICT usage, attitude towards

ICT, and social readiness among B. Ed. Trainees.

The findings may help teacher educations and

institutions design effective ICT-based instructional

practices and foster socially responsive and
technologically competent teachers.

STATEMENT OF THE PROBLEM:

The problem of the study is stated as: “ICT
Usage among B.Ed. Trainees: A Study of Attitude and
Social Readiness.”

OBJECTIVES OF THE STUDY:

. To study the level of ICT usage among B.Ed.
trainees.

. To examine the attitude of B.Ed. trainees
towards ICT.

. To find out the level of social readiness of B.Ed.
trainees for ICT integration.

HYPOTHESIS:

. There is no significant difference in the attitude
towards ICT among B.Ed. trainees.

. There is no significant difference in social
readiness for ICT among B.Ed. trainees.

. There is no significant relationship between ICT
usage and attitude towards ICT.
DELIMITATION OF THE STUDY:

. The study is limited to 100 B.Ed. trainees.

. The study is confined to selected teacher

JETMUR
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education institutions.

d Only attitude and social readiness are

considered as variables.

RESEARCH METHODOLOGY:

The study adopted a descriptive survey method
to assess ICT usage, attitude, and social readiness
among B.Ed. trainees. The method was considered
suitable for collecting quantitative data from a large
group.

Sample of the Study: The sample consisted of
100 B.Ed. trainees selected through simple random
sampling technique from teacher education institutions.

Tools Used:

. Attitude towards ICT Scale
. Social Readiness Scale

. ICT Usage Questionnaire (self-developed)

STATISTICAL TOOLS USED:
4 Mean
. Standard Deviation
4 Percentage

Description of the Tools:

The Attitude towards ICT Scale measures
trainees’ perception, interest, and willingness to use
ICT. The Social Readiness Scale assesses
communication skills, adaptability, and collaboration in

digital contexts. The ICT Usage Questionnaire includes
items related to frequency and purpose of ICT use in
academic activities.

ANALYSIS AND INTERPRETATION OF
DATA:

Objective 1: ICT Usage among B. Ed.

Trainees.
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Table- 1: Level of ICT Usage

Level Score Range Frequency Percentage
High 67-100 38 38%
Moderate 44-66 45 45%

Low 20-43 17 17%
Total 100 100%

Mean= 61.84, SD= 12.36

Interpretation:

The table indicates that 45% of the trainees fall under the moderate level; of ICT usage, While 38%
demonstrate high usage. The mean score (61.84) confirms that overall ICT usage among B. Ed. Trainees is
moderate, suggesting regular academic use of digital tools.

Objective- 2: Attitude towards ICT

Table- 2: Attitude towards ICT

Level Score Range Frequency Percentage
Positive 51-75 52 52%
Neutral 36-50 33 33%
Negative 15-35 15 15%

\ Total 100 100%

Mean= 52.17, SD= 9.28

Interpretation:

More than half of the trainees (52%) exhibit a positive attitude towards ICT. The mean score indicates
a favourable perception of ICT, reflecting acceptance of technology as a supportive tool in teacher education.

Objective- 3: Social Readiness among B. Ed. Trainees

Table- 3: Level of Social Readiness

Level Score Range Frequency Percentage
High 41-60 40 40%
Moderate 27-40 44 44 %

Low 12-26 16 16%
Total 100 100 %

Mean= 39.46, SD= 8.14
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Interpretation:

The result show that 44% of trainees possess a
moderate level of social readiness, while 40%
demonstrate a high level. This indicates that most
trainees are capable of effective social interaction and

collaboration in academic and digital settings.

Volume : 01 | Page : 056

The analysis revealed that the mean scores of |

attitude towards ICT were moderately high, indicating
positive inclination towards technology. The social
readiness scores showed that trainees were reasonably
prepared to engage in collaborative digital learning.
The percentage results indicated no significant
difference in ICT attitude based on demographic
variables and it showed a positive relationship between
ICT usage and attitude.
MAJOR FINDINGS:
. The Majority of B.Ed. trainees possess
moderate to high ICT usage.
. Most Trainees show a positive attitude towards
ICT.
. B. Ed. Trainees demonstrate a satisfactory level
of social readiness, enabling effective participation

in collaborative and digital learning environments.

REFERENCES:

. A Positive relationship exists between ICT usage
and attitude.

EDUCATIONAL IMPLICATIONS:

. Teacher education curriculum should integrate

ICT training modules.
d Hands-on digital workshops should be

conducted regularly.

d Institutions should provide adequate ICT
infrastructure.

. Teacher educators should model effective ICT
usage.

CONCLUSION:

The study concludes that B.Ed. trainees
demonstrate positive attitudes and adequate social
readiness towards ICT usage. However, continuous
professional development and institutional support are
essential to strengthen ICT competencies. The
integration of ICT in teacher education will empower

future teachers to create innovative and learner-

centered classrooms.
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ABSTRACT

English plays a significant role in education,
employment, and social mobility in India. However,
teaching and learning English in rural areas face several
challenges due to socio-economic, infrastructural, and
linguistic factors. In Assam, rural students often come
from vernacular-medium backgrounds and have limited
exposure to English outside the classroom. The present
study aims to explore the major challenges faced by
teachers in teaching English in rural Assam and to
suggest practical remedies for improving English
language teaching at the school level. The study is
based on qualitative analysis of existing journals,
books, and websites related to English language
teaching in rural India. The findings reveal that lack of
trained teachers, poor learning environment, low
motivation among students, and limited teaching-
learning resources are major obstacles. The study
suggests the use of activity-based learning, contextual
teaching, teacher training, and integration of ICT as
effective remedies to improve English teaching in rural
Assam.

KEYWORDS:

Rural Assam, English Language Teaching,
Challenges, Remedies.

| regional languages,

INTRODUCTION:

English has become a global language and an

| essential medium of communication in the modern

world. In India, English is not only a language of

| education but also a key to higher studies,

| employment, and global interaction. Despite its

| importance, the teaching of English in rural areas

| continues to face serious challenges.

Assam is a linguistically rich state with diverse

| mother tongues such as Assamese, Bodo, Bengali,

| Karbi, and Mising. Most rural students learn English as

a second or third language. The classroom

| environment in rural Assam is often dominated by

and students rarely get

opportunities to practice English outside school.

| Teachers also face difficulties due to inadequate

training, large class sizes, lack of teaching aids, and
poor infrastructural facilities.

The gap between urban and rural education is

| clearly visible in English language proficiency. Urban

students generally have better exposure to English

| through media, private coaching, and digital platforms,
| while rural students remain confined to textbook-based
| learning. Therefore, it becomes important to study the
| challenges faced in teaching English in rural Assam and
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to suggest suitable remedies to improve the quality of

English language education in these areas.

REVIEW OF RELATED LITERATURE:

Several scholars have studied the problems of
English language teaching in India, especially in rural
contexts,

1. NCERT (2006) highlighted that English teaching in
rural schools suffers due to lack of communicative
practices and over-dependence on rote learning.
The curriculum often fails to connect English
learning with students’ real-life experiences.

2. Kumar (2014) in his study on English language
teaching in rural India pointed out that rural
learners face problems such as poor vocabulary,
fear of speaking, and lack of confidence. The
study emphasized the need for learner-centred
methods and teacher training programmes.

3. Mishra (2015) observed that teachers in rural
schools often use traditional grammar-translation
methods which do not help in developing
communication skills. The study suggested the
adoption of communicative language teaching for
better learning outcomes.

4. Singh (2018) found that socio-economic
background and lack of parental support greatly
affect students’ interest and performance in
English in rural areas. The study stressed the
importance of community support and school
environment in language learning.

These studies indicate that English teaching in
rural areas is influenced by multiple factors such as-
infrastructure, teachers quality, socio-economic
background and teaching methods. However limited
research has focused specifically on rural Assam.
Therefore, the present study attempts to fill this
research gap.

JETMUR
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STATEMENT OF THE PROBLEM:

The present study focuses on the problem:
“Teaching English in Rural Assam: Challenges and
Remedies.”

Objectives of the Study:

To identify the major challenges faced in

teaching English in rural schools of Assam.

To analyse the factors affecting English language

learning among rural students.

To suggest suitable remedies for improving

English language teaching in rural Assam.

METHODOLOGY:

This study follows a qualitative research
approach. According to Bogdan and Taylor, qualitative
research is a method that produces descriptive data in

the form of spoken or written words and observed
behavior. It helps researchers understand social
realities in a natural setting.

In this study, semi-structured interviews were
used to collect data. Five English teachers working in
government secondary schools of rural Assam were
selected as participants. These teachers had teaching

experience ranging from five to eight years. The
schools were located in different rural districts such as
Barpeta, Nalbari and Baksa. The interviews were
conducted both online and offline using open-ended
questions. The questions focused on classroom
practices, teaching difficulties, student behavior,
syllabus pressure, and available resources. Each
interview lasted about 40 to 50 minutes. The data
collection process continued for five weeks. Teachers
were encouraged to share their personal experiences,
opinions, and suggestions freely. Their responses were
recorded with consent and later transcribed for analysis.

After collecting the data, thematic analysis was

used. The responses were carefully read, coded, and
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grouped into major themes such as infrastructure,
student motivation, teaching methods, and institutional
support. This method helped in interpreting the data
systematically. Secondary sources such as journals,
books, and educational websites by Indian authors
were also consulted to support the study.

Operational Definitions of Key Terms:

1. Rural Assam — Refers to villages and non-urban
areas of Assam where educational facilities and
resources are limited.

2. English Language Teaching (ELT) — The process
of teaching English as a second language in
school settings.

3. Challenges— Difficulties and obstacles faced by
teachers and students in teaching and learning
English.

4.  Remedies— Practical solutions and strategies
suggested to overcome challenges in English
language teaching.

Analysis of the Study:

The analysis of available literature reveals
several interconnected challenges in teaching English in
rural Assam. One of the major issues is limited
exposure to English. Students mostly interact in their
mother tongue or regional language, which restricts
their practice of English.

Another important challenge is the lack of
trained English teachers. Many teachers are not
specialised in English pedagogy and depend heavily on
traditional methods like grammar-translation. This
affects the development of speaking and listening skills
among students.

Poor infrastructure such as absence of language
labs, libraries, and digital tools also hampers effective
teaching. Many rural schools lack basic facilities like

proper classrooms, electricity, and internet connectivity,
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making it difficult to integrate modern teaching methods.

Students’ low motivation and anxiety towards
English is another concern. English is often perceived
as a difficult subject, leading to fear and lack of
confidence. Socio-economic factors and limited

parental support further affect students’ learning

outcomes.
Findings of the Study:
1. Rural students have limited exposure to English

outside the classroom.
2. Traditional teaching methods dominate English

classrooms in rural schools.

b

Lack of trained teachers and teaching resources

affects the quality of instruction.

4.  Students face psychological barriers such as fear
of making mistakes and low confidence.

5. The learning environment in rural Assam is not
supportive enough for developing
communicative competence in English.
Suggestions:

To improve English teaching in rural Assam, the
following measures are suggested:

1 Teacher Training: Regular workshops and
refresher courses should be organized on
communicative and activity-based methods.

2. Use of Technology: Schools should be provided
with basic digital facilities such as projectors and
internet access.

3. Interactive Methods: Teachers should encourage
group work, role plays, storytelling, and
discussions.

4.  Bilingual Approach: Limited use of mother
tongue can help in explaining difficult concepts.

5. Reading Culture: Libraries should be developed

and students encouraged to read simple English

books.
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Community Support: Parents and local bodies | methods, and institutional support, the quality of
should support students’ education. | English language teaching in rural schools can be
Motivation Programs: Speech competitions, | significantly improved. The present study highlights the
debates, and language clubs can increase | need for learner-centred approaches, professional
interest in English. | development of teachers, and integration of technology

CONCLUSION: to bridge the gap between rural and urban English

Teaching English in rural Assam is a challenging | education. Strengthening English education in rural

task due to linguistic diversity, lack of exposure, | Assam will not only improve students’ academic

inadequate infrastructure, and limited teacher training. | performance but also enhance their future opportunities

However, these challenges are not impossible to

|
overcome. With proper planning, innovative teaching |

in higher education and employment.
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ABSTRACT

Teacher education is undergoing profound
transformation as educational systems respond to
globalization, technological acceleration, policy reform,
and shifting learner demographics. This conceptual
article analyzes the evolving role of teacher education
in contemporary contexts, critically examines the
relationship between pedagogical theory and
classroom practice, and identifies systemic gaps within
current preparation programmes. Drawing on
international scholarship and reform discourse, the
paper argues that teacher education must transition
from fragmented course-based structures toward
coherent, practice-centered, and reflective models.
Persistent challenges include curricular segmentation,
limited clinical immersion, inconsistent mentoring

frameworks, and assessment models misaligned with

professional competence. The article proposes

strategic directions for structural redesign, emphasizing
integration, professional identity formation, inquiry
orientation, and collaborative institutional culture. By
situating teacher education within broader socio-
educational transformation, the paper contributes to
ongoing debates concerning professionalization, quality
assurance, and sustainable reform. The analysis
supports the view that teacher education must be
understood not as preliminary training but as a dynamic
and continuous professional formation process
essential for educational advancement.

KEYWORDS:

Teacher Education, Theory Practice Dynamics
and Structural gaps.

1. INTRODUCTION:

Educational reform movements across the world
consistently position teacher quality at the center of

systemic improvement. As classrooms become more
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diverse and knowledge ecosystems more fluid, the | knowledge informs practice and practical experiences

expectations placed upon teachers expand significantly.
They are no longer viewed merely as transmitters of
subject knowledge but as facilitators of learning,
designers of inclusive environments, critical thinkers,
ethical agents, and adaptive professionals capable of
navigating uncertainty.

Traditional teacher preparation models often
emphasize compartmentalized coursework followed by
limited field exposure. Such arrangements may
insufficiently prepare teachers for the complexities of
contemporary schooling. Therefore, re-envisioning
teacher education demands sustained analysis of three
interrelated dimensions: the evolving professional role of
teachers, the dynamic interaction between pedagogical
theory and classroom practice, and the structural
configuration of preparation programmes.

This article undertakes a conceptual inquiry into
these dimensions with the aim of proposing coherent
and reform-oriented directions for strengthening
teacher education systems.

Operational definitions of the keywords:

Teacher Education:

A systematic process of preparing and
developing prospective and in-service teachers with
the necessary knowledge, skills, attitudes, and
professional competencies required for effective
teaching and learning.

Theory-Practice Nexus:

The interrelationship and integration between
educational theories and their application in real
situations,

classroom ensuring that theoretical

refine theory.

Dynamics:

The patterns of change, interaction, and
development within teacher education systems,
including evolving pedagogies, policies, and teaching—
learning processes.

Structural Gaps:

The deficiencies or mismatches within the
framework of teacher education, such as disconnects
between curriculum design, institutional support, and
classroom realities, which hinder effective
implementation.

2. REVIEW OF RELATED LITERATURE:

Extensive research highlights the need for
coherence in teacher preparation. Studies emphasize
that effective programmes integrate academic content,
pedagogical theory, and clinical experience in meaningful
ways. Professional identity formation is increasingly
regarded as central to teacher education, underscoring
reflective engagement and inquiry-based learning.

Scholarly discourse frequently critiques the
disconnect between university coursework and school-
based practice. Investigations into reflective practice,
realistic teacher education models, and inquiry-oriented
frameworks underscore the necessity of cyclical integration
between theory and lived classroom experience. Research
also identifies systemic disparities in programme quality,
often linked to brief practicum periods, limited supervision,
and inconsistent mentoring structures.

Literature further emphasizes collaborative

professional culture, ethical responsibility, and
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continuous development as key elements of sustainable | student-teachers develop the capacity to analyze

teacher education reform. Despite theoretical
advancements, practical implementation challenges
remain widespread across institutional contexts.

3. THE EVOLVING ROLE OF TEACHER
EDUCATION: Teacher education must now cultivate
adaptive expertise rather than procedural compliance.
Contemporary educators are expected to integrate
technology thoughtfully, respond to inclusive education
mandates, engage families and communities, and
participate in professional collaboration.

This evolving role expands teacher preparation
beyond instructional technique toward holistic
professional development. Programmes must nurture
analytical reasoning, socio-emotional intelligence,
ethical judgment, and lifelong learning dispositions.
Conceptualizing teacher education as developmental
rather than terminal reshapes institutional
responsibilities and demands sustained support
mechanisms.

4. THEORY-PRACTICE DYNAMICS :
The relationship between pedagogical theory and
classroom practice remains a central concern in
educational scholarship. Effective teacher preparation
requires intentional structural alignment that enables
student-teachers to interpret theoretical constructs
through experiential engagement.

Reflective journals, case-based seminars,
collaborative lesson design, supervised internships, and
guided feedback cycles create opportunities for
knowledge synthesis. When theory is presented as

interpretive guidance rather than abstract doctrine,

classroom complexity and respond thoughtfully to
emerging challenges.

5. STRUCTURAL GAPS IN CURRENT
PROGRAMMES : Persistent structural limitations
hinder the transformative potential of teacher
education. Curricular fragmentation often separates
subject knowledge, pedagogical theory, and practicum
experiences. Limited clinical immersion restricts
sustained professional growth. Mentorship frameworks
may lack clarity, consistency, or adequate preparation
for supervising teachers.

Assessment systems frequently privilege written
examinations over performance-based evaluation,
thereby narrowing professional learning indicators.
Additionally, ethical and socio-emotional dimensions of
teaching may receive insufficient emphasis within
formal curricula. Addressing these gaps requires
comprehensive institutional redesign rather than
incremental modification.

6. STRATEGIC DIRECTIONS FOR
REFORM : Reform efforts must prioritize coherence,
integration, and collaborative culture. Integrated
programme design aligns coursework with field
experience across the duration of preparation.
Extended internships provide structured opportunities
for guided practice and reflective dialogue.

Portfolio-based assessment systems enable
documentation of professional growth across multiple
dimensions. Faculty development initiatives strengthen
pedagogical modeling within teacher education institutions.

School—university partnerships promote collaborative
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inquiry, enabling shared responsibility for teacher | By strengthening coherence between theory and practice

preparation quality. " and addressing systemic gaps, institutions can cultivate

practice-oriented, and context-responsive teacher

education framework.

These strategies collectively support a reflective, | teachers capable of navigating contemporary classroom

complexities.
Re-envisioned teacher education thus becomes not

7. CONCLUSION: Teacher education occupies = merely preparatory instruction but an ongoing professional

a strategic position within broader educational reform. Its | formation process integral to educational excellence and

transformation requires structural alignment, professional

social progress.

vision, and sustained commitment to reflective practice. |
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ABSTRACT

This study was conducted to examine academic
stress among class X students of Nahargurighat Higher
Secondary School Kamrup (M), Assam based on
gender. Convenience sampling techniques was
adopted for the study and data were collected from
50 students of class X level students. For gathering the
data for this the academic stress scale was used which
was developed by Kim (1970). The statistical
techniques like mean and percentage were used. The
results show that the hypotheses “there is not any
significance difference on academic stress between
boys and girls of Nahargurighat Higher Secondary
School are not accepted. Girl students have moderate
level academic stress and boy students have low level
academic stress.

KEYWORDS :

Stress, academic stress, pressure, mental health.

INTRODUCTION :

Stress can be defined as any type of change that
causes physical, emotional or psychological strain.

Stress is body’s response to anything that requires

| attention or action. Every one experiences stress to

| some degree. The way respond to stress however

| makes a big difference to overall wellbeing. When a

| human experiences stress, it develops a physical and

| mental response, this is because the body is designed

| to experience and react to it. Any stress responses

| assist the body in a new environment it can be positive

| by keeping human alert, motivated and ready to avoid

| danger. But it’s important to know the stress becomes

| an issue when stressors continue without relief or

| period of relaxation.

| The definition of, academic stress is the anxiety

| and stress that comes from schooling and education.

| There is often a lot of pressure that comes along with

| perusing degree and one’s education. There is

| studying, homework, test, labs reading and quizzes.

| There is the stress of doing all of the work, balancing

| the time and finding time for extracurricular activities.

| Academic stress is a mental distress with respect to
} some anticipated frustration associated with academic

| failure or even unawareness to the possibility of such

| failure. Students have to face many academic

JETMUR — Journal of Education, Training and Multidisciplinary Research



demands; these demands may tax or exceed available
resources of the students. As consequence, they are
subjected under stress, since the demand is related to
achievement of an academic goal. So, academic
related to the achievement of an academic goal.
REVIEW OF RELATED LITERATURE :
Marwan Zaid Bataineh (2013) conducted a
study on academic stress among undergraduate
students: the case of education faculty at King Saud
University. This study investigated the academic
stressors experienced by the students at university. A
total sample of 232 subjects participated in this study
were obtained from faculty of education at KSU. Data
collected through self-administered questionnaire
which was randomly distributed to the students during
lecture time. Data obtained were analysed using
descriptive statistics, correlation and analysis of
variance. The result showed that academic overloads,
course awkward, inadequate time to study, workload
every semester, low motivation, high family
expectations were drive moderately stress among
students. It also found that fear of failure is the major
source of stress among undergraduate students.
Moreover, the study found that there was positive
correlation between religiosity sources and academic
stress. Lastly the study found that there were no
significant differences in academic stress among
students with different level of study and specialization.
Kartiki Porwal and Ravindra Kumar (2014)
conducted a study of academic stress among senior

secondary students. The objectives of the study are to

examine the academic stress among senior secondary
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students. Total participants of the study were 30 (15
male, 15 female). All students belong to 124 standard
studying in Noida. Data was collected through
standardized Academic scale by Akram, Mohd liyas
khan and Sahiba Baby. Mean, standard deviation and
t test were conducted for data analysis. Result
indicates that there is significant difference among boys
and girls in academic stress. Result revealed that senior
secondary boys have higher academic stress than girls.

Sreevani Rentala, Rahgavendra Bheemappa
Nayak (2019) conducted a study, on academic stress
among Indian, adolescent girls. Aim of the study was
to assess the educational stress and their predictors
among adolescent girls. The study includes.314
randomly selected adolescent girls aged between 16
and 19 years. Data were collected by random
sampling technique. Self administered questionnaires
were used for data collection including socio-
demographic data sheet, personality inventory,
intelligence quotient assessment and educational stress
scale for adolescents. Result showed that there was a
significant association between educational stress and
religion, number of siblings, combination of subjects,
type of personality and IQ.

STATEMENT OF THE PROBLEM :

Academic stress refers to all kinds of things that
trigger tension, otherwise known as stressors that can
be interpersonal, intrapersonal, social, and health-
related, environmentally related that impede academic
growth in educational institutions. Stress in a mild
measure is said to spark the fire of motivation and hard

work in individuals. However, excessive academic
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Students were considered to be the future pillars

and faculty staff stifles their academic and professional | who take the responsibilities to take our country to the

progression and can be detrimental to their health. If
not well managed, unbridled academic stress can
trigger physiological, mental, emotional and physical
consequences.

Because of these reasons students may feel
academic stress. In this prospect, the investigator got
keen interest to examine the issue on academic stress
among the class X students of Nahargurighat Higher
Secondary School. Here by, the present study entitled
as, “Academic Stress among class X students of
Nahargurighat Higher Secondary School.

NEED AND SIGNIFICANCE OF THE
STUDY :

In today’s highly competitive world, students
face various academic problems including exam stress,
disinterest in attending classes and inability to
understand the subject. Academic stress is the feeling
of anxiety on apprehension over one’s performance in
the academic activities, It can lead to students being
unable to preform to best of their abilities in
examination.

At school there is a range of academic pressure
feel, derived from a need for perfection, worry over
grades, parental pressure, competition, sports or a
tough class load. The nervous breakdown, panic
attacks, burnouts and depression are also apparent in

many younger students, the same situation is not

next phase they should be in better way. Due this kind
of significance the investigator decided to analysis the
academic stress among class X students of

Nahargurighat Higher Secondary School in this present

study.

RESEARCH QUESTION :

L What is the status of student’s academic stress?

i. ~ What are the reasons of student’s academic
stress?

iii. ~ What is the difference between academic stress
among boys and girls?

OBJECTIVES OF THE STUDY :

i To find out the status of academic stress.
To explore the causes of academic stress.

iii.  To find out the different status of academic
stress between boys and girls.
HYPOTHESIS OF THE STUDY :

L There is low level of academic stress among
class X students of Nahargurighat Higher
Secondary School.

ii. =~ There is not any significance difference on

academic stress between boys and girls of

Nahargurighat Higher Secondary School.

RESEARCH METHODOLOGY :

Research Method: In this study Diagnostic
Method used for data analysis and interpretation.

Diagnostic research usually goes deep into the cause

always stressful for all people, and people don’t | effect relationship of events that interest, use very deep

undergo the same feelings or off-putting thoughts when | probing data gathering devices. This type of research

stressed.

deals with problems as well as solutions.
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Research approach- The Present study used
both qualitative and quantitative approach therefore,
mixed Research Approach was used for this research
study.

Population-In this present study, population
would be 84. Here, 35 boy’s population and 49 girl’s
population.

Sample-In this research study sample would be
50. 25 Sample of girls and 25 sample of boys.

Sampling Technique-In this present study non-
probability sampling method would be used especially
convenience sampling technique is used for this.

Tool used in the collection of data- In this study

a standardized tool on academic stress would be used.

The academic stress scale developed by Kim (1970) |

and adopted to Indian conditions by Rajendran and
Kaliappan (1990) by administrating the adapted

version of the students’ academic stress scale to 285
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subjects of their study assessed the efficiency of
behavioural programs in managing academic stress in
improving academic performance. The academic stress
scale comprises of 40 items. Each item had five
alternatives varying the response’ No Stress” ‘Extreme
Stress’

Statistical technique used: In this research study
percentile score and mean score would be calculated.

DATA ANALYSIS :

Objectives 1: Find out the status of academic
stress

According to the Table-1 below class X
students of Nahargurighat Higher Secondary School
44% of students has low stress and 76% of students
have moderate stress.

The data for better understanding of academic
stress status have been diagrammatically presented

below—

Tablel: Status of Students Academic Stress

S1. No. Levels No. of Students | Percentage Interpretation
1 0-39 0 0% No Stress
2 40-79 22 44 % Low Stress
3 80-119 38 76 % Moderate Stress
4 120-159 0 0% High Stress
5 160 0 0% Extremely High Stress
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Figurel: Bar diagram showing the status of students’ academic stress

Objectives 2: To explore the causes of | moderate stress level of students. There are some

academic stress

As the investigator analysed students’ response
than these following reasons were found that some
students have poor interest on some subjects, lack of
concentration during study hour, students responded
that they have lack of confidence, they have difficulty
in public speaking, they faced some issues in adjusting
with opposite gender may sing that moderate academic
stress among class X students.

Some other reasons like conflict with friends,

unable to complete assignment in times, incomplete

other reasons such as, unable to discuss academic
failure with parents, inadequate space or room for their
studies may cause academic stress.

Students are slow in getting along with the
curriculum, exam papers are tough, monotonous
teaching style by the teacher, not enough discussion in
the class, teachers lack of interest on students,
incomplete and confusing study material, inadequate
laboratory, library facilities may the causes of moderate
level of academic stress among students.

Objectives 3: To find out the different status of

and confusing study material are may cause of | academic stress between boys and girls.

Table 2: Academic Stress among boys

S1. No. Levels No. of Boys Percentage Interpretation |
1 0-39 0 0% No Stress
2 40-79 18 60 % Low Stress
3 80-119 12 40% Moderate Stress
4 120-159 0 0% High Stress
5 160 0 0% Extremely High Stress
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Data represent that 60% of boys have low level of academic stress and 40% has moderate level of stress.
The mean score of boy’s academic stress is 72.6, this score indicates low level of academic stress among boy’s

student of class X.
Table 3: Academic Stress among girls

S1. No. Levels No. of Girls Percentage Interpretation ]
1 0-39 0 0% No Stress
2 40-79 9 30% Low Stress
3 80-119 21 70% Moderate Stress
4 120-159 0 0% High Stress
| 5 160 0 0% Extremely High Stress)

Data represent that 30% of boys have low level of academic stress and 70% has moderate level of stress.
The mean score of girl’s academic stress is 93.2, this score indicates moderate level of academic stress among

girl’s student of class X.

Table 4: Difference between status of academic stress among boys and girls

Percentage of Man score of .
Gender . . Interpretation
maximum Students academic stress
Boys 60% 77.6 Low Stress
Girls 70% 93.2 Moderate Stress

Therefore, it may be interoperated that there is a significance difference in the mean score of academic
stress between boy and girl students. So, the hypotheses “there is not any significance difference on academic
stress between boys and girls of Nahargurighat Higher Secondary School are not accepted. Girl students have

moderate level academic stress and boy students have low level academic stress.

REFLECTIONS AND SUGGESTION : about importance of mental health. How mental

As the investigator analysed data it was found health is influence in development of every stage
that students have moderate level academic stress of human life. A good mental health is very
therefore investigator took some reflective measures necessary for students also to cope with
for betterment of student’s academic life and cope up different academic stress.

Interaction session with teachers: Organize

interaction session with teachers for increase

\
|
\
|
\
|
|
with that moderate level of academic stress. Some ' il
basic reflective measures are, \

|

i Talk about mental health: Investigator explain cooperation between teachers and students. It
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helps students to feel free and ask their doubts
without any hesitation.

ii1. Provide psychological guidance and counselling:
Investigator provides psychological guidance
and counselling for managing student’s academic
stress and live happy life.

iv. Group activities among students: Investigator
arranges some group activities among students.
It helps to create cooperation among students

can learn their academic

and students

knowledge without any stress.

SUGGESTIONS FOR HOW TO COPE
WITH ACADEMIC STRESS :

Suggestion for Students—

1. Health care- Students have to take care of their
psychological and physical health. Without a
good health no one can achieve their goal. So,
good heath is important aspect for cope with
academic stress.

ii. Time management Skill-Students have to learn to
utilize their time in a proper way. They try to do
their academic works in given time period.

iii. Stay in present- Past is gone, and the future is not
yet come. So students have to focus on their
present time to better for their future.

iv. Use positive talk- Students have to think positive
and uplift their own self by using positive
thinking, its help them to cope up them with
academic stress.S. Take responsibility for their
Mistakes-When students make mistake, take

responsibility for it. If they are late when turning

Volume : 01 | Page : 072

acknowledge their mistakes and apologize to the

teacher and then more prepared next time.

Suggestions for Teacher—

L Cooperation with students- Teacher has to
cooperate with students. Teacher shows a friendly
behaviour towards their students so that students
can express their problems with their teacher.

1L Equal behaviour- teacher shows equal behaviour
towards every student. It may help to reduce
student’s academic stress.
Use appropriate teaching aid- “Teacher must use
appropriate teaching aid in teaching learning
process’.
CONCLUSION :
This research work wants to study about the
academic stress among class X students of
Nahargurighat Higher Secondary School. Present
study enables to fulfil the objectives of the research
work. The study reveals different causes of academic
stress, level or status of academic stress, and the
differences of academic stress between boys and girls
of Nahargurighat Higher Secondary School.

In, this research study, there are two
hypotheses. One is Students has no academic stress
and second one is there is not any significance
differences between boys and girls academic stress.
Depending on the data both the hypothesis is rejected
in this specific study.

But this research study based on a one school
so the result may not be generalized for everyone and

further research must be needed in the field of

in an examination or class, they have to | academic stress among school students.
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ABSTRACT

Teacher Education is programme that is related

to the development of teacher proficiency and |

competency that would enable and empower the
teacher to meet the requirements of the profession.
Teacher needs lots of skills, education and guidance to
tackle all kind of behavioural challenges faced by the
pupils in the school. Hence Teacher training institution

or Teacher Education plays an important role.

Therefore, in the changing world it is the high time to }
modify the Teacher Education system in India. The |
present study identifies the issues and challenges of }
Teacher Education in NE India and it also provide |

some useful suggestion to enhance the quality of |

Teacher Education in India.
KEY WORDS:
Teacher Education, Issue, Challenge and Quality
INTRODUCTION:

In general teacher education refers to the policy |

and procedure design to equip prospective teacher |

require performing their task effectively in the
classroom, schools and the wider community. A sound
teacher must have the knowledge about pedagogy,
attitude, traits, personality and exceptionality of a child.
Thus, teacher education is a professional preparation
of a person into a teacher. According to National
Council of Teacher Education (NCTE) define teacher
education as a program of education, research and
training of persons to teach from pre-primary to higher
education level. Teacher education is the programme
that is related to the development of a teacher
proficiency and competency that would enable and
empower the teacher to meet the requirements of the
profession and face the challenges therein. A course in
Teacher education should seek to reshape the attitude,
remodel the habits and in a way to reconstitute the
personality of a teacher. One of the important roles of
teacher education institutes are to educate teacher
trainee of their attitude in classroom and also how to

handle the challenges and changes happen in the actual

with knowledge, attitude, behaviour and skills they | school. But there are lots of issues and challenges exist
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in the teacher education institution itself. Therefore, to | should use in the teacher education to meet the solution

enhance and enrich the environment of teacher
education institution it needs financial support and
governmental importance to qualitatively deal with
these problems and make teacher education
programme a progressive one.

REVIEW OF RELATED LITERATURE:

Bhattacharjee, D.S (2011) reported a study on
“Teacher education in northeast India-status, weakness
and alternatives” which is aimed to highlights the
features of existing teacher education programs in the
region and examines alternatives. The result of the

study found that teacher training scenario in Northeast

state presents a complex and complicated picture and

it also found that only Assam has good number of

teacher training institutions.
Swain, B.C and Borah, S (2015) reported a

study on “Teacher education in Assam: an overview”

of these problems.

Bonia, K.D and Singh, V (2022) reported a
study on “Teacher education in Assam: as it stands”
which aimed to show how Assam has flourishing in
Northeast states of India in the field of teacher
education. The researcher used analytical and
investigation method for the study. The result of the
study found that there are serious challenges in the
arena of teacher education.

OBJECTIVES:

1.  To study about the issues and challenges of
teacher education in Northeast India.

To suggest remedial measures to solve the

current problems of teacher education in

Northeast India.

METHODOLOGY:

The current study is based on secondary data

which is aimed to suggestions have been given for | available on various research papers, research journal,

qualitative and quantitative improvement of teacher | books, newspapers and other online source. The

education. The result of the study found that in Assam | approach of the study is mainly a descriptive in nature.

teacher education institutions facing many problems
like lack of adequate infrastructure facilities, teaching
learning materials, lack of qualified faculty etc. This
paper also gives suggestions to solved these problems.

Bala, I (2018) reported a study on “Issues and
challenges in teacher education” which aimed to study
current situation of teacher education and what are the
challenges it faced and this paper also provide some
important area where it seems to be improved in
teacher education field. The result of the study found

that the researcher suggested that new emerging trends

JETMUR

DISCUSSION AND INTERPRETATION

Following is some common and important issues

and challenges of Teacher Education in Northeast

LACK OF PROPER INFRASTRUCTURE
AND ITS MAINTENANCE:

The physical infrastructure of CTEs and DIETs

are reasonably good but in case of private institutions

the facilities are limited. It needs government support

and also regular maintenance for its betterment. All the
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LACK OF USE OF ICT :

In teacher education institutions it is found that

teacher education institutions should improve and |

updated their physical infrastructure on a regular |

basis. | teacher educators are not very skilled and aware of

| ICT. So that they not show much interest to use it in

DISSIMILARITY IN CURRICULUM:

The curriculum of teacher education should | teaching learning process. Sometimes it found that the

} ICT tools like computer, smart board, projector,

curriculum structure of each university or board of | internet facility etc. also very limited in the institutions.
INADEQUATE NUMBER OF TRAINING

maintain uniformity. There is dissimilarity found in

Northeast India. Each university follows its own

curriculum, grading system, examination system etc
which make imbalance between all teacher education
institutions in Northeast India.

LACK OF PROGRAMMES FOR
TEACHER EDUCATOR’S PROFESSIONAL
DEVELOPMENT:

There is very less programme organise to
develop professional skills of teacher educators.
NCTE, NCERT, SCERT and university should take
Initiatives to give proper opportunities to all teacher
educators including private personnel to do
professional development.

NEED FACULTY SUPERVISION :

It is very important to regularly supervise
faculties of teacher education institution because
supervision gives motivation to all faculties to improve

and update their skills and increase their knowledge for

every possible situation.
LACK OF RESEARCH :

INSTITUTIONS :
The ratio of teacher education institution and the
candidate who want to become teacher is very poor.
ecause there are very a smaller number of teacher
education institution in Northeast India. Totally there
are only 227 institutes who provide teacher education
in Northeast India. Where 116 in Assam and other
states have very less institute number. And the major
problem is most of the teacher education institutions
are private which is not affordable for all.
INCREASE PRIVATE INSTITUTION :
The major issue is increasing private institution
number of teacher education in Northeast India. Which
means only financially stable students can afford the
teacher education program and most of the talented
students from poor background cannot get chance to
admit because of high fee structure.
NO ALLOWANCES FOR PRIVATE
EDUCATORS :

Educational research gets lots of appreciation | The numbers of private Teacher Education

education the number research is very low and also it | Basically, the private educator’s job is more or less

needs quality research to improve the present scenario | same as well as government educator of teacher

and attention in India but in the field of teacher | institutions are more than the government institutions.

of teacher education in Northeast India. | education institution. But the government do not
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provide any financial support to these educators. So

that sometimes the poor salary of a private institution

makes the educators demotivated.

PROBLEM IN PRACTICE TEACHING :

Practice teaching is very important part of any
teacher education program. But the teacher education
institution as well as the schools where teacher trainee
goes to practice teaching doesn’t give enough chances
and importance to perform their skills appropriately
and the supervision process of practice teaching also
not done well in Northeast India.

FOLLOWING ARE SOME SUGGESTIONS

TO IMPROVE THE QUALITY AND SOLVE THE

PROBLEMS OF TEACHER EDUCATION :

»  Increase the number of government teacher
education institution in Northeast India so that
students who want to be a teacher can get the
opportunity without any financial issues and after
the increasing the number of governmental
institutions the private educator also get the job
security from it.

»  The infrastructure of a teacher education
Institution should be comprehensive. An institute
should have library, laboratory, ICT lab, smart
board and projector, internet, playground,
proper sanitation facilities, strong and enough
classroom building etc. And also, its regular
maintenance is must for its betterment.

»  The curriculum of teacher education institution
for each course like B.Ed., Delved etc. should

be uniform. We found that all universities have

Volume : 01 | Page: 077

hampers students as well as educators. And
also, the marking or grading system need to be
uniform and updated.

Government, Education Ministry, universities
and other educational board or bodies should
take initiative to provide enough professional
development programs for teacher educators of
teacher education institution. And also need to
supervision of their capabilities and suggest them
for betterment.

There are lots of issues and challenges in the
field of teacher education it’s need more and
more research work so that the problem are
appears globally and the suggestions and
solutions by research help teacher education
institution to deal with these matters.

The practice of micro teaching and macro
teaching both are significant in teacher education
program. Hanse in the supervision of practice
teaching the supervisor should keep sharply
observe the teaching of a trainee and give the
useful feedback to the trainee.

The teacher educators of private teacher
education institution also give full effort to
provide equal quality education to all trainee but
the institution doesn’t give sufficient salary to
them because of self-financial issues. Hanse
government should give minimum allowance to
the private educators for their respective work.
CONCLUSION :

From the above discussion we can understand

their own curriculum structure but sometimes it’s | the importance and value of teacher education. In the
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society teaching profession is the nonarable one but the | ground level there are lots of internal issues. Hence
process of becoming a teacher is very hard. The | government should look into these problem faced by
responsibility of a teacher education institution and the | the teacher education institution so that the upcoming
teacher educators is very tough because they show the } future in the field of teacher education become
right path and right guidance to teacher trainee so that | progressive and successful.

they serve to the society and the nation. But in the
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ABSTRACT

This research paper explores the historical
development of blind education in Assam from the pre-
independence period to the present day. It highlights
the evolution of institutional frameworks, government
policies, pedagogical approaches, and the role of non-
government organizations. The study also examines
key challenges such as lack of infrastructure, trained
teachers, and social awareness. Using historical and
paper

comprehensive overview of how blind education has

analytical methods, the presents a
progressed in Assam and suggests future policy
directions. The study is based on secondary sources
including government reports; census data, academic
articles, and field-based insights. It aims to contribute
to the academic discourse on inclusive education in

North-east India.
KEYWORDS :

1. INTRODUCTION :
“There is no greater disability in society, than the
inability to see a person as more.”
— Robert.M.Hensel.
Education is a fundamental human right and key
instrument for social transformation. However, access
to education for visually impaired individuals has
historically been limited, especially in developing
regions like Assam. Blind education refers to

specialized and inclusive education practices designed

. for individuals with visual impairments. In Assam, the
| development of blind education has been gradual and
' marked by several challenges. This paper aims to trace
| its historical evolution, identify major milestones, and

| analyze current trends.

The development of blind education in Assam
represents a gradual yet significant journey from

neglect and marginalization to inclusion and

Special Education, Inclusive Education, Blind | empowerment. This paper explores the historical

Education, Visually Impaired, Braille System.

| evolution of education for visually impaired individuals
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in Assam, tracing its roots from colonial times to the
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1.2 RESEARCH GAP AND PROBLEM

contemporary era. It examines the establishment of | IDENTIFICATION :

special institutions, the role of government policies, the
emergence of inclusive education, and the challenges
faced in the process. The study highlights how blind
education in Assam transitioned from charity-based
models to rights-based frameworks aligned with
national and global movements for disability inclusion.
The paper concludes that despite notable progress,
challenges that despite notable progress, challenges
such as infrastructural limitations, lack of trained
professionals, and technological gaps persist.
1.1 REVIEW OF RELATED LITERATURE :
Review of literature is essential to understand
previous research and identify gaps. Some important
works related to blind education includes:

1. GN. Karna’s work on disability studies
provides a Comprehensive overview of disability
issues in India.

2. Om Prakash Khadka’s study on special schools
in Assam highlights the condition of institutions
for blind and deaf students.

3. Reports on inclusive education emphasize the
importance of integrating disabled students into
mainstream education.

4.  Government policy documents such as the
persons with Disabilities Act (1995) and RPWD
Act (2016) provides legal frameworks for

disability education.

These studies indicate that while general disability | 1.

education has been discussed, specific historical

analysis of blind education in Assam remains limited.

JETMUR

Although several studies have examined
disability and inclusive education in India, there is a
lack of focused research on the historical development
of blind education in Assam. The role of local
institutions, government policies, and social attitudes in

shaping blind education has not been adequately

1.3 OBJECTIVES OF THE STUDY :
Present study has been carried out with the
following objectives:

1.  To study the development of the schools for
Blind in Assam.

2. To study the present status of schools in Assam
for the Blind.

3. To study the recourses, infrastructure, services,
manpower and teaching learning materials
available in the schools for the Blind in Assam.
1.4 METHODOLOGY :

The study is based on both descriptive and
analytical methods. Data have been collected from :

Primary Sources: Interviews, institutional
records.

Books,

Secondary Sources: Journals,

Government Reports, and Websites.
1.5 MAJOR FINDINGS OF THE STUDY :
The study on the development of blind education
in Assam brings out several important findings:
Gradual historical growth blind education in
Assam developed slowly from the colonial

period, beginning with missionary efforts and

— Journal of Education, Training and Multidisciplinary Research



later expanding through government intervention | 8.

and institutional support.

Significant Role of Government policies:
Legislative measures such as disability rights
laws and inclusive education policies have
played a crucial role in promoting educational
access for visually impaired individuals.
Contribution of NGOs and Voluntary
Organizations: Non-governmental organizations
have been instrumental in establishing special
schools, providing assistive devices, and
spreading awareness, especially in rural and
underserved areas.

Shift Towards Inclusive Education: There has
been a noticeable transition from segregated
special schools to inclusive education in
mainstream institutions, although implementation
remains uneven.

Limited Infrastructure and Resources: Many
institutions still lack adequate facilities such as
Braille books, assistive technologies, and
accessible classrooms, which affects the quality
of education.

Shortage of Trained Teachers: There is a
significant gap in the availability of trained special
educators, which hampers effective teaching-
learning processes for visually impaired students.
Low Level of Social Awareness: Social stigma
and lack of awareness among parents and
communities continue to act as barriers to the
enrolment and retention of visually impaired

children in schools.
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Urban-Rural Disparity: Educational facilities for
the blind are more concentrated in urban areas,
leaving rural regions comparatively deprived.
Overall, the findings indicate that while progress
has been made in blind education in Assam,
considerable efforts are still needed to ensure equality,
accessibility, and quality education for visually impaired
learners.

2. DEVELOPMENT
EDUCATION IN ASSAM :

Blind education in Assam has evolved through

OF BLIND

multiple phases, beginning from complete neglect in the
pre-independence period to gradual institutional
development and finally the adoption of inclusive
education in recent years. During the colonial period,
there was little to no provision for visually impaired
individuals. Education was limited and exclusionary.
After independence, awareness began to grow
regarding the need for special education. Institutions
such as Assam Andha Shishu Vidyalaya marked the
beginning of structured blind education in the state.
These institutions initially followed a charity-based
model focusing on basic literacy and vocational skills.
From the 1970s onwards, the number of institutions
increased, supported by government initiatives and
grants. Braille education became common, and
residential schools helped visually impaired students
access education. In the modern era, policies such as
Sarva Shiksha Abhiyan and the Rights of Persons with
Disabilities Act promoted inclusive education. Assistive
technologies like screen readers, audiobooks, and

digital tools have transformed learning methods.
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However, challenges remain, including lack of trained
teachers, inadequate infrastructure, and limited access
to advanced technology. Social stigma also continues
to hinder full inclusion. The future of blind education in
Assam depends on strengthening inclusive systems,
improving teacher training, and expanding access to
digital resources.

2.1 Early Phase; Pre-Independence Scenario :

Before British colonial rule, education in Assam
was largely confined to traditional institutions such as
Tols, Satras, and Namghars. These institutions did
not Cates to individuals with disabilities, includind the
blind. Education was limited to privileged sections of
society, leaving visually impaired individuals excluded.

During the colonial period (after 1826) western
education system were introduced. However, the
focus remained on general education and special
education for the blind was almost non-existent.
Visually impaired individuals were often dependent on
family support and were excluded from formal
learning system.

2.2 Post Independence Initiatives (1947-
1970s) :

After India’s independence in 1947, the
government began to recognize the importance of
education for persons with disabilities. However, initial
efforts were slow and limited.

Key Developments :

* Establishment of early blind schools in

Assam.

* Introduction of Braille-based education.

* Emergence of voluntary organizations.

JETMUR
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One of the earliest milestones was the
establishment of institutions like the Assam Andha
Shishu Vidyalaya (1969), which became one of the
first major schools for visually impaired students in the
region.

These institutions primarily followed a charity-

based model, focusing on basic literacy, vocational
skills, and rehabilitation.

2.3 Expansion Phase (1970-1990s) :

The period between the 1970s and 1990s
marked significant growth in blind education in Assam.
Several specialized schools were established across
the state, including:

1. Guwabhati Blind School.

2 Jorhat Blind Institution.

3. Moran Janamangal Blind School.

4 Srimanta Sankar Mission Blind School.

THESE SCHOOLS PLAYED A CRUCIAL
ROLE IN:

* Providing formal education through Braille.
* Offering residential facilities.
g Promoting Vocational Training.

Government Role :

The state government began supporting these

institutions through:

* Grants-in-aid.

* Curriculum alignment with mainstream
education.

* Establishment of Braille Presses.

Notably, the Braille press in Basistha, Guwahati
became a key institution for producing accessible

textbooks.
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2.4 Modern Phase Inclusive Education
(2000-Present) :

The 21* century marked a paradigm shift from
segregated education to inclusive education.

Policy Framework :

Government policies at both national and state
levels have played a crucial role in shaping blind
education. The National Policy on Education (1986)
emphasized the need for integrating children with
disabilities into mainstream education.

The Persons with Disabilities Act (1995) and the
Right to education Act (2009) furthers strengthened
the legal framework for inclusive education. More
recently, The Rights of Persons with Disabilities Act
(2016) has expanded the scope of educational rights
and emphasized accessibility and inclusion.

In Assam the implementation of these policies
has been uneven. While some progress has been
made, challenges remain in terms of infrastructure
funding, and teacher training.

These Policies emphasize :

* Integration of visually impaired students into
mainstream schools.

* Use of assistive technologies.

* Equal opportunities in Education.

* Use of digital tools and smart devices.

* Teacher training programs.

For example, Guwahati Blind Higher Secondary
School has played a significant role in promoting
inclusive education and skill development.

3. TEACHING METHODS, CURRICULUM
AND TECHNOLOGY :

JETMUR
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Teaching methods in blind education have
evolved significantly over time. Braille has been the
primary medium of instruction, enabling visually
impaired students to read and write independently

Blind education in Assam has evolved
significantly in terms of pedagogy.

* Traditional Methods.

* Braille reading and Writing.
* Oral teaching.

* Tactile learning.

Modern Methods :

*Screen readers and audio learning.

*Smart canes and assistive devices.

*Inclusive classroom strategies.

Despite these advancements, challenges remain
in subjects like mathematics due to limited resources
and software availability.

4. ROLE OF NGOS AND COMMUNITY :

Non-Governmental organizations have played a
vital role in promoting blind education in Assam.

Organizations such as local rehabilitation centers and
charitable trusts have worked towards awareness,
training, and community support.

Community participation has been essential in
reducing stigma and encouraging families to send
visually impaired children to school. Awareness
campaigns, workshops, and outreach programs
have helped change societal attitudes towards
disability.

Collaboration between government agencies and
NGOs has been crucial in expanding the reach of

educational programs.

— Journal of Education, Training and Multidisciplinary Research



S. CHALLENGES
EDUCATION IN ASSAM :

Despite progress, several issues persist:

IN

1. Infrastructure :

Limited number of specialized schools.
Poor facilities in some institutions.

2. Lack of Trained Teachers :
Shortage of special educators.

Limited training programs.

3. Technological Barriers :

Lack of assistive software.

Limited access to digital tools.

4. Social Stigma :

Continued marginalization.

Lack of awareness among communities.
5. Higher Education Gap :

Absence of specialized colleges for visually

impaired students.
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Government policies, along with the efforts of non-
governmental organizations, have significantly contributed
to expanding educational opportunities for visually
impaired individuals. The introduction of inclusive
education, Braille learning, and assistive technologies has
improved accessibility and participation. However,
despite these advancements, several challenges continue
to hinder the full realization of equitable education.

Major issues include inadequate infrastructure,
shortage of trained special educators, lack of modern
teaching-learning materials, and limited social
awareness regarding the capabilities of visually
impaired persons. These barriers not only affect access
to education but also influence the overall development
and integration of such individuals into society.

To address these challenges, several measures

are essential. First, there should be increased

TABLE: MAJOR BLIND EDUCATION INSTITUTIONS IN ASSAM

Sl. No. Nam(? Of, the Location Yee}r of Key Features
Institution Establishment
1 Assam Andha Vidyalaya | Bihpuria 1969 Early Pioneer Institution
2 Guwahati Blind School | Guwahati 1970s Higher Secondary Education
3 Jorhat Blind Institution Jorhat Residential Facilities
4 Moran Blind School Dibrugarh Vocational Training
5 Srimanta Sankar Mission Nagaon Inclusive Education Focus
L Blind School J
7.0. CONCLUSION: | investment in teacher training programs specializing in

The historical development of blind education in
Assam reveals a study transition from missionary- led
initiatives during the colonial period to a more structured,

rights-based approach in the post-independence era.

visual impairment education. Second, the government
must strengthen inclusive education by ensuring that
mainstream schools are equipped with necessary

resources and assistive technologies. Third, awareness
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campaigns should br conducted to change societal | In conclusion, while notable progress has been
attitudes and encourage community participation. | achieved, a more coordinated and sustained effort is
Additionally, collaboration between government bodies | required to create an inclusive educational environment
and NGOs should be enhanced to ensure effective | where visually impaired individuals in Assam can fully
implementation of policies. Lastly, regular monitoring | realize their potential.

and evaluation of educational programs are necessary |

to ensure quality and inclusiveness.
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ABSTRACT

The paper presents a study on academic
achievement in relation to physiological development of
adolescence of the pursuing higher education with
special reference national education policy 2020. The
survey method is chosen for the present study. A
sample of consists both boy and girl adolescents. They
were randomly selected from different educational
institutions of Bajali district in Assam. For statistical
technique as Mean, SD, t-test and correlation were
employed for analyzing the data. Results indicate that
there is significant difference between boys and girls in
terms of colleges. The present study explores the main
interaction effects of no significant interaction effects
were found. Thus, on the basis of the findings of the

study, after a careful analysis of the findings of the

study, the investigator is inclined to believe that the
academic achievement ability, interest of adolescents
and sex of the students are some of the prime factors
which are highly related to the different subjects
influencing to a great extent the learning process in the
class room. It is observed that on revidence locality
and steam, however, were not found to be important

| factors in study involvement. Traditionally, it was
| believed that girls are physically and mentally weak

and, hence they were not fit risk tasks. Lastly, the
| paper describes the various problems for utilizing the
| higher education towards national educational policy

| and its solutions.
KEYWORDS :

Academic Achievement, Physical Development,

| Adolescence, Students, Higher Education.
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INTRODUCTION :

The challenges of education towards 21st
century, stress appears when our bodies react to a
challenge, mental or physical, by increasing success of
the nation is determined by the quality of its citizen.
Although provision of educational opportunities to
women has been important programme in education
sector since independence, the education system of
our country has not been able to make desired
contribution towards women equality. In view of the
above, the National Policy on Education (NPE-1986)
and Programme of Action (1992) envisaged that
education would be used as a strategy of achieving a
basic change in the status of girls. Nation is not built by
bricks and mortars but by the quality of men. It does
not require any evidence to say that society and its
development are positively correlated to the
development of education. Higher education plays an
extremely important role in promoting human as well as
societal well-being and in developing India as
envisioned in its Constitution - a democratic, just,
socially-conscious, cultured, and humane nation
upholding liberty, equality, fraternity, and justice for all.
Higher education significantly contributes towards
sustainable livelihoods and economic development of
the nation. As India moves towards becoming a
knowledge economy and society, more and younger
Indians are likely to aspire for higher education. The
gap between the current state of learning outcomes
and what is required must be bridged through
undertaking Major reforms. That brings the highest

quality, equity, and integrity into the system, from early
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childhood care and education through higher
education. The aim must be for India to have an
education system by 2040 that is second to none, with
equitable access to the highest-quality education for all
learners regardless of social or economic background.
This National Education Policy 2020 is the first
education policy of the 21* century and aims to
address the many growing developmental imperatives
of our country. To enquire into the interest of the
policy seeks to restructure school curricula and
pedagogy in a new 5+3+43+44 design, so that school
education can be made relevant to the needs and
interests of learners at different developmental stages.
To investigate the basic concepts in it aims to achieve
‘universal foundational literacy and numeracy’ in
primary schools by 2025.

OPERATIONAL DEFINITION :

The operational definitions of the terms used in
the present study are given below:

Academic Achievement :

According to Megaree (2000) achievement is a
new well students has mastered the subject matter in a
course of institution.

In new Webster’s Dictionary and Thesanrus

(2002) achievement means to bring to a successful end
or a performance. Academic achievement is one part
of the wider term educational growth, which refers to
all round development.

Academic achievement plays an important role
in the life of a child. High academic achievement in
school builds self esteem and self confidence which

leads to better adjustment with the group. It is the
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REVIEW OF THE RELATED LITERATURE :

The review of the literature promotes a greater

prime and special responsibility of any other |

educational institute established by society to promote

a whole some scholastic growth and development of a | understanding of the problem and its crucial aspects

} and ensures the avoidance of unnecessary duplication.

| Italso provides and helps in locating comparative data

child. The greatness of it depends on equality and
quantity of scholars and intellectual robots it produces.

Its brilliant academic are deemed to be the most } useful in the interpretation of results which to evaluate

widely used index of its worth and success. ' the significance of one’s findings. Galloway (1980)

} have found problem homes, emotional instability of
| parents, violent quarrels between them, parental
|
|
early childhood. In a democracy, the chief aim of | Kube (1995) they have conflicts at school caused by
|
|

' and economic problems that make education a low

intellectual and academic development. The main task of | priority. Irfan et.al. (2003) found social ineffectiveness

Physical Development :

Physical development (PD) is the growth and
development of both the brain and body in infancy and | disinterest, etc. as important factors in frustration.
education should be all round development of a child’s | personality problems, they have serious family, health

personality. This includes his physical, mental, moral,

| can be seen in context of results of this study most of

| the traits into practical use while facing social

the teacher is to present a healthy environment and
make students free to take up creative activities

| situations.

upon them. Secondary education should be so } SIGNIFICANCE OF THE STUDY :
Today the scenario has changed in terms of

according to their interests. Nothing should be thrust

organized that the creative energy in the students should |

find proper expression. They should also be trained to | interrelationships and the family dynamics existing

| within the family. Industrialization, migration,

| urbanization and westernization have severely affected

appreciate their cultural heritage and acquire
constructive and valuable interests. They should also be

trained to preserve their cultural heritage. This will help ' our value system. These social changes have seriously

to put their creative powers to proper use and thus
develop their personality on right lines. The job of the
teacher is that of a helper and guide. Physical
development refers to the growth of the body and its
parts, involving brain development, motor skills (muscle
control), and physical coordination from infancy through
adolescence. It involves both gross motor skills (running,
jumping) and fine motor skills (writing, drawing), which

enable increased independence in daily tasks.
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affected the social context and adjustment of the aged
and thereby exposing them to several serious
problems. Adolescent’s girls have been suffering from
discrimination, exploitation, social differentiation,
injustice and inequality all over the world for almost
centuries. The main issues and challenges of higher
education in Assam, we are moving towards the

twenty first century which we believe has lots of thing

made in every field possible and a balanced
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development of many dimensions of human | medium higher education colleges with special

personality, i.e. physical, intellectual, moral,
emotional, aesthetic, social and spiritual are the key
to true education. The aim of education in ancient
India was not just the acquisition of knowledge as
preparation for life in this world, or life beyond
schooling, but for the complete realization and
liberation of the self. For the purpose of developing
holistic individuals, it is essential that an identified set
of skills and values will be incorporated at each stage
of learning, from pre-school to higher education. The
main thrust of this policy regarding higher education is
to end the fragmentation of higher education by
transforming higher education institutions into large
multidisciplinary universities, colleges, and higher
education institution clusters or Knowledge Hubs,
each of which will aim to have 3000 or more students
in colleges. A quality higher education must enable
personal accomplishment and enlightenment,
constructive public engagement, and productive
contribution to the society. It must prepare students
for more meaningful and satisfying lives and work
roles and enable economic independence. Assam lies
in India’s northeast, one of its remotest and most
problematic regions. Development often competes
with tradition, in predominantly tribal communities
that have lived the same lifestyle for thousands of
years. In fact traditionally, many of the North-eastern
states were independent kingdoms in their own right,
until India’s independence. The outcome of this study
would reveal the role of motivation and organizational

commitment in determining the level of Assamese

reference to bajali district in Assam. The policy’s
vision includes the following key changes to the
current system. It is the need of the hour to
investigate the factors responsible for moving towards
a higher educational system consisting of large,
multidisciplinary universities and colleges, with at least
one in or near every district, and with more higher
education institutions across India that offer medium
of instruction in local or Indian languages; moving
towards a more multidisciplinary undergraduate
education; and moving towards faculty and
institutional autonomy etc. In the light of the above
discussion of the origin as well as significant of the
study, the title of the present study has been fixed as,
“An Empirical Study of Academic Achievement in
Relation to Physical Development of Students the
Pursuing Higher Education towards National
Education Policy 2020 of Bajali District in Assam”.
The present study was conducted to explore the
study of involvement is a condition of total
participation of the self as a knower, organizer,
observer, status seeker and as socialized being. This is
the need of the hour that girls and girls should be
studied as learners so that their special problems of
education may be understood properly and existing
educational provision may be modified accordingly.
Therefore, the present investigation has broad in to
light some interesting fact and a significant relation of
study involvement among adolescents with certain
background variables-residential, type of institution,

academic stream and academic achievement.
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STATEMENT OF THE PROBLEM :

The problem under investigation entitled is, “An

Empirical Study of Academic Achievement in Relation

to Physical Development of Students the Pursuing

Higher Education towards National Education Policy

2020 of Bajali District in Assam”.

OBJECTIVES OF THE STUDY :

The main objectives of the present study

investigation are as follows:

1)

2)

3)

4)

To investigated the academic achievement and
physical development of students higher education.
To find out the difference between the rural and
urban involvement of students of higher education
of Bajali district in Assam.

To identify the difference between the Government
and Private of students.

To investigate the difference in the study
involvement of adolescents students belonging to
high and low socio-economic status.
HYPOTHESIS OF THE STUDY :

The following hypotheses were formulated for

testing in the study:

D

2)

3)

4)

There is exists no significant difference between
boys and girls adolescents with respect to
academic achievement

There is significant relationship between
government and private among adolescents.
There is no significant difference between the
rural and urban adolescents students.

There is no significant difference between the
students belonging to high and low socio-

economic status.

JETMUR

p
1
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LIMITATIONS OF THE STUDY :

The followings are the main limitations of the

resent research Paper:

)

2)

)

The study has been conducted on higher
education students of Bajali district only.

The study has been conducted on 30
adolescents students only.

The study has been delimited with respect to
NEP-2020.

METHODOLOGY :

The Normative Survey method is chosen for the

present study.

SAMPLE SIZE :
For this purpose a sample of consisted both boy

and girl adolescents. A sample of consists of 30 both

| boy and girl adolescents were randomly selected from

| different colleges of Bajali district in Assam. Two types

| of data i.e. primary and secondary data have been used

| in this study. They were randomly selected from different

| educational institutions of Bajali district in Assam.

TOOLS USED :

Investigator has selected the following research

tools used for data collection.

Academic Achievement of adolescent’s student’s

final examination and Self-made-A questionnaire

constructed by the investigator to assess the basic

concepts in NEP.

TOOLS USED IN THE COLLECTION OF

The investigator made a tour to different colleges

of Bajali district, and visited the principals, teachers to

acquire basic knowledge about the students during the
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March 2026. The scoring was done as per the test |
manuals by the investigator. |
STATISTICAL TECHNIQUES USED : }
For statistical technique as Mean, SD, t-test and d|
correlation were employed for analyzing the data. }
ANALYSIS  OF  DATA D
INTERPRETATION OF RESULTS : }
The present study revealed the analysis and d!
major findings and conclusions as follows: }
From result (Table-1-2) it can be seen that the }
boys and girls in respect of academic achievement |
among students the pursuing higher education with }

special reference to national education policy 2020. |

| Page : 091

ratio’s values is 0.693 i.e. less than tables values (1.98
at 0.05 level and 2.61 at 0.01 levels) at both level. To
highlight the concept of the result shows no significant
difference. The paper is based upon analytical as well
as empirical study, the results did not find any
significant perdition of performance in higher education
by physical development alone or combined with
cognitive ability. Thus, physical development refers to
the gradual progression of a child’s physical abilities,
including their motor skills, muscle strength, and overall
physical health. This development starts from birth and
continues throughout early childhood. It is influenced

by a combination of genetic factors and environmental

Table-1: Showing the Comparison between the Boys and Girls in respect of Academic Achievement of

Adolescents Students

[ Academic Achievement Physiological Development )
Sex Mean SD Mean SD
Boys 33.85 5.07 29.84 5.01

L Girls 33.90 5.00 36.03 5.98 )

Table-2: Comparison of Boys and Girls on the variables of Academic Achievement and Physiological

Development of Adolescence of the Pursuing Higher Education with special reference national education policy

2020.
f Sr. No. Variables Group Mean SD t-ratios )
Boys 199.74 19.83
1 Government 0.693
Girls 204.36 27.60
Boys 191.59 25.74
2 Private 0.695
Girls 189.34 3.88
|\ J

Hence, physical development refers to the growth and | experiences. The present study also confirms that

refinement of motor skills, or in other words, children’s | achievement in mathematics is influenced by the sex

abilities to use and control their own bodies. As the t- | factor considerably. The findings of the present study
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support the findings of studies done by a number of | as activities like drawing, cutting with scissors, and

researchers, such as Ethington (1984), Frennema | buttoning to higher level of academic achievement of

(1984), Abdul (2019) and many others. The present | adolescents students. Furthermore, physical play not

study was conducted to explore the study, from the | only contributes to physical health but also fosters
|
|

difficult topics in the course content, it is observed that | play, children learn to cooperate, communicate, and

response of the pupils to the questionnaire about the | social skills and emotional resilience. Through active

the topics on shares, stocks and dividends, percentage, ' solve problems with their peers. They also develop a

decimals and geometrical constructions are observed to | sense of confidence and self-esteem as they overcome

be very difficult for them after a careful analysis of the | physical challenges and achieve new milestones.

findings of the study, the investigator is inclined to believe | Encouraging physical activity from a young age sets the

that the arithmetical ability, interest in NEP and sex of the | stage for a lifelong appreciation of movement and
|

pupil are some of the prime factors which are highly | fitness. So that higher education can be made relevant

related to the achievement in influencing to a great extent | to the needs and interests of learners at different

the learning process in the class room. | developmental stages. Higher education significantly

MAJOR CONCLUSIONS : | contributes towards sustainable livelihoods and

on the presentation of the findings: | towards becoming a knowledge economy and society,

The following conclusions were derived based | economic development of the nation. As India moves

The achievement level of girls students | more and younger Indians are likely to aspire for

|
participants facilitated by girl facilitators was better | higher education. Physical development (PD) is

than that of those facilitated by boys facilitators in | the growth and development of both the brain and

relation to the acquisition of language skills, numeracy | body in infancy and early childhood.
skills and literacy skills. It is a condition of personal | RESEARCH SUGGESTIONS :
|

and social functioning with a maximum of effectiveness | The finding and limitation of the present study of

and satisfaction. Physical development in early | following suggestion are given to conduct the further

child’s body between birth and the age of around five. | developing holistic individuals, it is essential that an

childhood pertains to the changes that take place in a | research in the field of education. For the purpose of

It includes various aspects, such as growth in height ' identified set of skills and values will be incorporated

and weight, improvements in motor skills, and the | at each stage of learning, from pre-school to higher

development of sensory perception. During early | education. The purpose of quality higher education is,

childhood, children experience rapid physical growth, | therefore, more than the creation of greater

with noticeable changes in their body proportions and | opportunities for individual employment. It represents

muscle mass. This period is crucial for the | the key to more vibrant, socially engaged, cooperative
development of fine motor skills, which involve precise | communities and a happier, cohesive, cultured,
|

movements of the hands and fingers. This findings such = productive, innovative, progressive, and prosperous
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nation and an ineffective regulatory system; and large | holistic approach that addresses various aspects of a
affiliating universities resulting in low standards of | child’s well-being. Thus, the further researcher can
undergraduate education. Nutrition plays a crucial role | improved his method of leaving, teaching one
in physical development. A diet rich in essential | processing as well as his behaviour or personality
nutrients, vitamins, minerals, and protein supports | included for his correct mistakes in his learning
healthy growth and development. Proper nutrition | process. Subject-wise implementation committees of
provides the energy and building blocks necessary for | experts in cooperation and consultation with other
muscle development, bone strength, and overall | relevant ministries will be set up at both the Central
physical well-being. Encouraging a balanced diet that | and State levels to develop detailed implementation
includes fruits, vegetables, whole grains, and lean | plans for each aspect of this Policy in accordance with
protein sources is essential for fostering healthy | the above principles to achieve the goals of the Policy
physical development. Therefore, promoting healthy | in a clear and phased manner.

physical development in early childhood requires a |
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ABSTRACT

Impressionism is a 19" century art movement
situated in France, an against the flow art technique
with harsh brush strokes in paintings, reflecting
accurate visuals applying darker shades of colours.
Taking objects from day to day lives and including own
perceptions, experience through colours, its more

leaned towards subjective expression. The relation

the idea of Claude Monet on his painting ‘sunrise’ in
1874. It reflected a particular impression of his mind at
that particular time. He tried to colour it as he saw the
view in Paris. Soon it was taken up by English writers
too. (A.Parkes, 2011)

Statement of the Problem

Many studies have been conducted on

Impressionism but Its hardly seen that Impressionism

between Impressionism and English literature reflect a | has been considered as a Literary genre. Rather both

cultural shift.

Impressionism brings a French art style which is
more personal than realism and less personal than
Imagism. This article shows the writings of Joesph
Conrad, Virginia Woolf, Ford Madox Ford and Arthur
Symons in the light of Impressionism. (C.Baldick,
2015)

KEYWORDS :

Impressionism, English literature, Symbolism,
Realism, Joseph Conrad, Woolf, Ford, Symons.

INTRODUCTION :

Background of the study

The Impressionist Movement came to light from

are studied Independently, thus here an effort has been
made to a bridge between Literature and
Impressionism.
Research Question
a) How a bridge between French Impressionism
and English literature have become possible?
b) What is the relation between Realism,
symbolism and Impressionism which brings
forward a new movement in Literature?
Objectives of the Study
The primary objectives are:
A)  To see the history of French Impressionism and

how it 18 introduced to Literature.
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B) To see the contributions of the Impressionist
writers in English Literature.
Data collection method
The study mainly consists of secondary data
collection method taken from books, Websites and
journals.

Scope and Limitations

The article reflects the year between 1880 to
1920 and sees the writers namely Joseph Conrad,
Virginia Woolf, Ford Madox Ford, and Arthur
Symons. Its limited to British literature only.

REVIEW OF RELATED LITERATURE :

The study takes references from Walter Patter’s
“The Renaissance “(1873), where he argued that all
experience is reduced to “a group of impressions—
color, odor, texture—in the mind of the observer.” This
idea is taken by the writers to reflect the more personal
state of minds in their writings. (Adams, 1995)

Arthur Symons’s essay “The Decadent
Movement in Literature” (1893). Symons identified
Impressionism as one of two main branches of the
decadent movement, characterizing it as a “new way of
seeing things” that refuses to “see life steadily” or “see
it whole.” Parkes (2011) says that this movement has
“forced significant change on the literary culture of its
time” through its “incendiary combination of aesthetics
and history.” Joseph Conrad’s works were studied by
Watt (1979) and Peters(2001). Watt reflects on
‘Heart of Darkness’. Said(1966) also talked about
Conrad and saw him in modernist point of

view.Virginia Woolf’s works also show impression of

the mind as she renown for her psychological studies.
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| It has been studied by Goldman (1998) and Humm
| (2006). Ford Madox Ford’s collaborations with
} Conrad and his editorial work at the English Review
| positioned him as a central figure in the transmission of

| impressionist ideas.

} RESEARCH DESIGN :

\ This study employs a qualitative, interdisciplinary
} research design combining literary analysis, historical
| investigation, and theoretical synthesis. The approach
} is primarily interpretive, seeking to understand the
' meanings and functions of impressionist techniques
} within their historical and aesthetic contexts.

\ DATA COLLECTION :

} Primary Sources:

| o Novels and short stories by Joseph Conrad
} (Heart of Darkness, 1899; Lord Jim, 1900; The
| Nigger of the ‘Narcissus’, 1897)

} d Novels and essays by Virginia Woolf (Mrs
} Dalloway, 1925; To the Lighthouse, 1927;
| “Modern Fiction,” 1919)

} d Fiction and criticism by Ford Madox Ford (The
| Good Soldier, 1915; Joseph Conrad: A
} Personal Remembrance, 1924)

| ® Poetry and criticism by Arthur Symons
} (Silhouettes, 1892; London Nights, 1895; “The
\ Decadent Movement in Literature,” 1893)

} d Critical writings by George Moore (Confessions
| of a Young Man, 1888; Modern Painting, 1893)
} d Essays by Walter Pater (The Renaissance, 1873)
\ Secondary Sources:

} . Critical studies of literary impressionism (Parkes,
| 2011; Fried, 2018; Harris, 2025)

JETMUR — Journal of Education, Training and Multidisciplinary Research



. Biographical and historical studies of the period

. Art-historical ~ scholarship on  French
Impressionism

. Contemporary reviews and periodical literature.
ANALYSIS :

Impressionist Techniques in English Literature

In Conrad’s ‘Heart of Darkness’ Marlow
character shows subjectivity and own way of being in
the present as the whole narrative is a point of view of
his own journey. Impressionism is a technique which
shows the world at the present through one’s own eyes
at that moment. As Baldick (2015) notes, this
technique “blurs the edges of reality by choosing points
of view that lie outside the norm.” Conrad’s famous
preface declares his task “to make you hear, to make
you feel—it is, before all, to make you see.” ‘Heart of
Darkness’ has historical connection as it gets its’ plot
from the Belgian Colonialism in Congo. Rather than
artistic choices, the nightmares are the deliberate
choice of the writer to show the darker reality of
colonialism through the writer’s eyes, making it an
impression through pictorial art. (A.Guerard, 1958)

Taking it further, Ford applies flashback
techniques in his ‘The Good Soldier’. Flashback
technique is not impressionism but the way unreliable
narrator is concerned in this work, and his state mind
keeps changing with time, it surely reflects an
impression. He spent most of his time in France which
says the effects of Impressionism in his writing. As he
wrote an essay on Impressionism, he said its an
impression given to the reader to make them believe

whats said about a character in the first place, so that
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| it felt like true experience of a writer. He did it to

| introduce his character nemed Ashburn’. (Saunders,

On the other hand, Woolf took the idea of
psychological subjectivity more deeply, though
her work ‘Mrs Dalloway’ swings between
symbolism and Impressionism, we can see a
blurred line between these two. A day’s
subjective analysis is shown through mind’s
forward and backward movements. Septimus
Smith in Mrs Dalloway is a representation of
war survived trauma striked veteran whose mind
blends the war sceneries again and again with
the present day to day life realities. Thus writer
sees the day with the glass of own mind’s
impression. (M.Cuddy-Keane, 2003)

Arthur poetry,
collections like Silhouettes (1892) and London

Symons’s particularly in
Nights (1895), often shows the London streets
through a cover of yellow fog in the light, which
creates an impression of deep melancholy
reflecting his state of mind and connection
towards this environment. His lines are the
perfect example for this, “The yellow fog came
pouring down / Along the street where I must
pass.”

Far from being an aesthetic retreat from history,
literary impressionism engaged deeply with the
social and political concerns of its time, including
imperialism, war, and economic depression.
Formal experiments were shaped by the

pressures of modern historical experience.
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d.  Transitional Role: Literary impressionism | trajectory of modern writing. Through analysis of key

functioned as a crucial bridge between Victorian | authors and texts, the study has established that literary

and modernist literature, introducing techniques | impressionism developed a coherent set of narrative

that later writers would develop and transform } techniques—subjective perception, fragmentary form,
while maintaining connections to nineteenth- | attention to sensation, self-reflexivity—that
|

\
FINDINGS & CONCLUSION : | modernism while serving as a crucial transition

| between them. (R.Harris, 2025)

century traditions. distinguished it from both Victorian realism and high

Summary of the Study

|
This research has demonstrated that the |
relationship between French Impressionist painting and }

English literature represents a significant cross- |

disciplinary exchange that fundamentally altered the }
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ABSTRACT KEYWORDS :
|

Inclusive education is an approach that seeks to | Inclusive education; challenges; opportunities;

address and respond to the diverse learning needs of | prospect; disability inclusion; teachers training
| INTRODUCTION :

all students and also highlights the intersectionality of |
disability with factors such as gender, socio-economic | Education is widely recognized as a fundamental
|
|

status, and rural-urban disparities in shaping | human right and a powerful instrument for social

educational access. It critically examines the gap | transformation. In a diverse and pluralistic country like

between legislative intent and ground-level | India, education plays a crucial role in bridging social

implementation in diverse school settings. The paper | inequalities, promoting democratic values, and enabling

further analyses the role of teacher agency, institutional | upward mobility. However, the traditional structure of

leadership, and community participation in | schooling in India has historically been shaped by

strengthening inclusive practices. By synthesizin exclusionary practices that marginalized children with
g g p y sy g | ry p g

contemporary research and policy developments, the | disabilities, those from economically weaker sections,

article provides a holistic understanding of inclusion in | linguistic minorities, tribal communities, and other

the Indian educational landscape. Finally, it proposes | vulnerable groups. Inclusive education has emerged as

reality based recommendations to enhance equity, | a transformative response to these inequities,
accessibility, and sustainability in inclusive education | advocating for the integration of all learners into
systems in India. This study also highlights the | mainstream classrooms while ensuring that their diverse
intersectionality of disability with factors such as | needs are acknowledged and addressed. Inclusive

gender, socio-economic status, and rural-urban | education is not merely the physical placement of

disparities in shaping educational access in India. | children with disabilities in regular schools; rather, it is
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a comprehensive philosophy that seeks to reform | struggle with inadequate infrastructure and teacher

school culture, policy, and practice to accommodate
diversity. In the Indian context, inclusion extends
beyond disability to encompass caste-based
marginalization, gender disparities, rural-urban divides,
migration-related disruptions, and socio-economic
disadvantages.

The growing global advocacy for inclusive
education has significantly influenced Indian
educational reforms. International commitments such
as the United Nations Sustainable Development Goals,
particularly SDG 4, call for inclusive and equitable
quality education for all. In alignment with these global
principles, India has strengthened its legislative and
policy framework through measures such as the Right
of Children to Free and Compulsory Education Act
and the Rights of Persons with Disabilities Act. These
legal provisions mandate non-discrimination,
reasonable accommodation, and equal opportunities
within educational institutions. More recently, the
National Education Policy 2020 has reinforced the
importance of inclusive and flexible learning pathways,
recommending curricular reforms, teacher training
enhancements, and community engagement to promote
inclusivity.

Despite progressive policies, the translation of
inclusive ideals into classroom realities remains
complex. India’s vast geographical, linguistic, and
cultural diversity presents unique implementation
challenges. Schools in urban metropolitan areas may
have better access to resources and specialized

professionals, while rural and remote schools often

shortages. These structural and attitudinal barriers
highlight the need for systemic transformation in overall
education system in India. This research article aims to
explore the present status of inclusive education in
India, identify key challenges hindering its effective
execution, analyze strategies adopted to promote
inclusion, and assess the educational and social
outcomes emerging from these efforts. By doing so,
the study seeks to contribute to the ongoing discourse
on building an equitable and responsive education
system that truly leaves no child behind.

OBJECTIVES :

1.  To examine the concept and significance of
inclusive education in the contemporary Indian
education system.

2. To identify the major challenges faced in
implementing inclusive education in educational
institutions.

3. To evaluate the long-term outcomes of inclusive
education in promoting equity, access, and
quality in the Indian education system.
RATIONALITY OF THE STUDY :

The rationale for this study emerges from the
growing recognition that inclusive education is essential
for achieving social justice, equity, and sustainable
national development in India. India’s education system
is characterized by vast socio-economic, cultural,
linguistic, and geographical diversity. Learners come
from varied backgrounds, including children with
disabilities, those from Scheduled Castes and

Scheduled Tribes, economically weaker sections and
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so on. These intersecting disadvantages often | students attend their neighborhood schools, learn in

compound educational exclusion. Therefore, a
systematic examination of inclusive education is
necessary to assess how far existing strategies address
these complex and layered inequalities. Also rapid
technological advancements, digital learning
environments, and reforms introduced under the
National Education Policy 2020 have reshaped
teaching—learning processes. Investigating the
effectiveness of current strategies can help determine
whether new reforms genuinely support marginalized
learners or inadvertently reinforce existing barriers.

LITERATURE REVIEW :

Some of the earlier studies related to
globalization and its effect on sovereignty of nation
states are discussed below

Raj Lakshmi in her research article on
“Inclusive Education in India: Challenges and
Prospects” emphasis that Inclusive education means
that every child, regardless of their strengths or
weaknesses, 1s included in mainstream schooling. It
promotes a sense of belonging among all members of
the community—teachers, students, and other
stakeholders. This approach applies to all children,
irrespective of their social background, caste, class,
gender, or disability. It focuses on improving schools in
every aspect to meet the educational needs of all
children. It ensures the presence, participation, and
achievement of every student.

Dr. Dola Sarkar in his research article on
“Inclusive Education in 21% century India”

identified that Inclusive education means that all

age-appropriate regular classes, and are supported to
participate, contribute, and learn in every aspect of
school life. In 1947, the Government of India started
an initiative for the education and rehabilitation of
people with disabilities. Inclusive education ensures
that all children, regardless of their strengths or
weaknesses, are included in mainstream education.
Over time, education policy in India has increasingly
focused on children and adults with special needs, and
inclusive education in regular schools has grown.

Altaf Hossain in his article on “Inclusive
Education in India : Opportunities and
challenges” emphasis that Inclusive education is a
modern approach that focuses on teaching children
with disabilities and learning challenges together with
other children in the same environment. It supports the
idea that children with special needs should learn
alongside their peers in regular classrooms. This
approach unites all learners in a shared classroom and
community, regardless of their abilities or limitations,
and aims to help every student reach their full potential.
It is considered one of the most effective ways to build
a tolerant and inclusive society. In India, the promotion
of inclusive education has been supported through
various policies, laws, schemes, programs, and plans.

METHODOLOGY :

The study employs a descriptive research
design, as it is based on a detailed investigation and
systematic description of the study area. It is also

exploratory in nature, since the information gathered

aims to analyze possible measures to address the
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effectiveness of inclusive education in contemporary
education system in India. The data for the study have
been collected from secondary sources, including
reports, official documents, academic journals, articles,
newspapers, and relevant web resources.
MEANING AND CONCEPT
INCLUSIVE EDUCATION :

Inclusive education has

OF

emerged as a

transformative approach within contemporary
educational discourse. It represents a shift from
segregated and deficit-oriented models of education
toward systems that recognize, respect, and respond
to learner diversity. It is grounded in the principle that
education is a fundamental human right. Internationally,
inclusive education has been shaped by frameworks
such as the United Nations Educational, Scientific and
Cultural Organization (UNESCO), which promotes
education systems that accommodate all learners.

In India, inclusive education refers to the
process of educating all children—including those with
disabilities and children from marginalized groups—
within regular schools, while ensuring appropriate
support systems. Inclusive education has evolved as
both a constitutional commitment and a developmental
necessity, as it is strongly influenced by constitutional
guarantees such as the Right to Equality and the Right
to Education. Inclusive education is thus framed as a

rights-based approach rather than a welfare measure.

The Right of Children to Free and Compulsory
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Education Act (RTE Act, 2009), The Rights of |

Persons with Disabilities Act (RPWD Act, 2016), The
National Education Policy 2020 (NEP 2020) etc. are

JETMUR

strongly advocates inclusion and equity and promotes
the concept of “Education for All”. Inclusive education
is both a moral imperative and a practical framework
for educational reform as it grounded in human rights,
social justice, and the social model of disability,
challenges traditional structures and demands systemic
transformation.
CHALLENGES OF INLCUSIVE
EDUCATION IN CONTEMPORARY INDIA :
Inclusive education in India aims to ensure
equitable access to quality learning for all learners.
Despite policy commitments and progressive
frameworks, the practical realization of inclusive
education remains inconsistent. In contemporary time
India faces persistent challenges in implementing
inclusive principles in realities. These challenges are
structural, cultural, pedagogical, and resource-based,

reflecting broader socio-economic inequities and so

Policy—Practice Gap- India has strong policy
frameworks supporting inclusion. However,
implementation is uneven across states and
schools. While policies mandate free and
compulsory education and barrier-free access,
many educational institutions lack the capacity or
resources to operationalize these mandates.
2. Inadequate  Infrastructure- Physical
infrastructure in many education institutions
remains inaccessible to students. Here issues
included lack of accessible toilet, insufficient
classroom modifications, poor transportation

support and so on. These infrastructural barriers
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restrict access and participation for learners with | 9.

physical and sensory impairments.

Inadequate Physical Facilities -Many schools
are not designed to accommodate students with
disabilities. Basic features such as ramps,
accessible washrooms, and proper classroom
arrangements are often missing, especially in
rural areas.

Lack of Skilled Educators - There is a
shortage of teachers who are trained to address
diverse learning needs. Most educators are not
equipped with techniques required for teaching
students with disabilities or learning difficulties.
Prevailing Social Bias -Negative perceptions
and stereotypes about disability and
marginalization continue to exist. These attitudes
often lead to discrimination, isolation, or bullying
of affected students.

Inflexible Curriculum Structure -The current
education system largely follows a uniform
curriculum that does not consider variations in
students’ abilities. This makes it difficult for all
learners to benefit equally.

Weak Execution of Policies- Although laws
like the Right to Education Act (India) promote
inclusive practices, their implementation is
uneven across regions. Monitoring and
enforcement mechanisms are often ineffective.
Financial Constraints -Schools frequently face
budget limitations, which restrict their ability to
invest in inclusive infrastructure, teaching aids,

and training programs.
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Limited Access to Assistive Tools- Devices
and resources such as Braille materials, audio
aids, and digital accessibility tools are not widely
available, especially in government schools.
10. Overcrowded Classrooms- Large class sizes
reduce the ability of teachers to give individual
attention, making it challenging to meet the
specific needs of every student.
OUTCOMES OF INCLUSIVE EDUCATION
IN THE EDUCATION SYSTEM OF INDIA :
Inclusive education, which emphasizes equal
learning opportunities for all students regardless of their
abilities, backgrounds, or socio-economic status, has
become a central principle in India’s educational
reforms. Rooted in the ideals of equity and social
justice, inclusive education aims to integrate children
with disabilities and marginalized groups into
mainstream classrooms. While significant progress has
been made through policies and legislative
frameworks, evaluating the long-term outcomes of
inclusive education is essential to understand its real
impact on learners, society, and the education system
as a whole. India has taken several steps to promote
inclusive education, notably through the Right to
Education (RTE) Act, 2009, and the Rights of Persons
with Disabilities (RPWD) Act, 2016. These policies
mandate access to free and compulsory education for
all children and emphasize the inclusion of children with
special needs in regular schools. Programs such as
Samagra Shiksha Abhiyan have further strengthened

infrastructure, teacher training, and resource allocation

to support inclusive practices.
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Improved Access and Enrollment— Inclusive
education has significantly increased access to
schooling for children with disabilities and
those from marginalized communities. Over
the years, policies have encouraged
mainstream schools to admit all learners,
resulting in higher enrollment rates. This
ensures that education is no longer limited to
a select group but is accessible to a wider
population.

Enhanced Academic Growth and Learning
Outcomes— In inclusive classrooms, students
learn together through shared activities,
discussions, and group work. This environment
promotes active learning and helps develop
critical thinking and problem-solving skills. While
outcomes vary, many students benefit
academically due to exposure to diverse learning
methods and peer support.

Development of Social Skills— Inclusive
education creates opportunities for students to
interact with peers from different backgrounds
and abilities. Over time, this interaction improves
skills,

teamwork. Students learn how to respect

communication cooperation, and
differences and build meaningful relationships.

Promotion of Empathy and Acceptance—
One of the most significant long-term impacts is
the development of empathy among students.
When children grow up learning alongside peers

with different abilities, they become more

understanding and accepting. This helps in
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S.

6.

7.

building a more inclusive and compassionate
society.

Boost in Self-Confidence and Self-Esteem—
For children with disabilities, being part of a
regular classroom enhances their confidence and
sense of belonging. They feel valued and
included rather than isolated. This positive self-
image contributes to their overall personality
development and future independence.
Reduction of Social Discrimination and
Stigma— Inclusive education gradually
challenges stereotypes and negative attitudes
social

associated with disabilities and

differences. Over time, it helps reduce
discrimination, as students carry inclusive values
into adulthood and influence society positively.
Better Preparation for Employment and
Independence- Education in inclusive settings
equips students with essential life skills such as
communication, adaptability, and collaboration.
These skills are crucial for employment and
independent living. As a result, individuals are
better prepared to participate in the workforce
and contribute to the economy.
RECOMMENDATIONS :

Based on the integration of available

observation, the following recommendations emerge

for policymakers, educators, and stakeholders:

1.

Accelerate infrastructure completion

Prioritize ramps, accessible toilets, and.
learning aids in the remaining 65 percent of

government schools lacking these basic features.
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Scale up special educator training : Develop |
targeted programs to increase the number of |
trained special educators, particularly in rural areas. |
Strengthen early screening : Mandate |
systematic developmental screening in |

Anganwadi centers and early primary grades,

|
|
|
with clear referral pathways. \
Increase funding for inclusion : Allocate }

dedicated budgets for inclusive education |

infrastructure and human resources, with |

|

accountability for utilization. \
|
. . .o . . . ‘
professional learning communities for in-service |
|
|

Digital Platform : Train teachers in using |

PRASHAST, DIKSHA, and other digital }

platforms for differentiated instruction and |

Mentoring : Establish mentoring and

teachers, rather than relying on one-time training.

disability screening. |
Engage parents and communities: Implement |
awareness programs to reduce stigma and build }
support networks for families of children with |
disabilities. }
Modern ways of Assessment : Adopt |
competency-based and multiple-format assessments }
that accommodate diverse learning needs. |
Document and share best practices : Create }
knowledge-sharing platforms to disseminate |
effective inclusive education strategies across |

states and districts. |
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CONCLUSION :

Inclusive education in contemporary India stands
at a critical juncture. The NEP 2020 has established a
visionary policy framework, backed by concrete
initiatives like PRASHAST, NIPUN Bharat, and
Samagra Shiksha that have produced measurable gains
in access, infrastructure, and foundational learning.
Over 4.2 crore students have benefited from school
readiness programs, GER has reached near-universal
levels at primary stage, and India has received
international recognition for its inclusive education efforts.

Yet the gap between policy and practice remains
substantial. Less than 35 percent of government
schools have ramps for disabled access, trained
special educators are in critically short supply, and
many children with developmental delays continue to
be excluded from meaningful education. The policy’s
ambitious goals for 2030—100 percent GER,
universal FLN, and genuinely inclusive classrooms—
will require accelerated, coordinated action across all
levels of the system.

The path forward is clear but demanding:
complete infrastructure upgrades, scale up teacher
training, strengthen early identification systems, and
foster a culture of inclusion. India’s success in this
endeavor will not only determine the life trajectories of
millions of children but will also serve as a global
model for how the world’s largest education system

can become truly inclusive.
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